
  

ABSTRACT 
Explicit t eaching of self - t alk/ self scripts and the use of guided 
imagery will improve the reading self- efficacy of Yr 2 students.  

Resear ch has shown t hat t he development of r eading per f or mance and 
r eading self -per cept ion occur s in r esponse t o init ial exper iences in 
lear ning t o r ead wit hin t he f ir st year of school. Belief s of per sonal 
compet ence ar e der ived f r om t he int er pr et at ions f r om t he individual’s 
per f or mance, compar ison wit h ot her s’ per f or mances, messages f r om 
signif icant ot her s and t he physiological st at es be t hey posit ive or 
negat ive.  Ult imat ely t hese self belief s, one’s self ef f icacy, become 
habit s in t hinking and will det er mine t he st udent ’s behaviour , t he choices 
made, the levels of effort, persistence and perseverance.  

This pr esent st udy examines t wo Yr 2 st udent s’ self ef f icacy as r eader s 
f ollowing par t icipat ion in a t en session int er vent ion pr ogr am.  This 
pr ogr am f ocuses on t he development of r eading and list ening 
compr ehension t hr ough explicit t eaching of self t alk in t he f or m of self 
scr ipt s, t he use of guided imager y and t he development of posit ive and 
optimistic self talk.    

The f indings of t his st udy indicat es gains in t he r eader ’s self ef f icacy 
af t er t he explicit t eaching of self t alk in t he f or m of self scr ipt s, t he 
use of guided imager y and t he development of posit ive and opt imist ic self 
t alk.  While it was not dif f icult t o measur e t he ef f ect iveness of self 
scr ipt s and t he use of guided imager y t o assist compr ehension, and t heir 
impact on self ef f icacy, it was not possible t o t ease out t he impact of 
positive /optimistic self talk on self efficacy given the limited duration of 
the intervention and the limited form of assessment available at the time.  

To t r ansf or m a negat ive self ef f icacy in r eading, a compr ehensive 
appr oach needs t o challenge t hese inaccur at e belief s wit h explicit 
t eaching of skills t o addr ess a weak knowledge base or inadequat e skills, 
posit ive and opt imist ic f eedback t o t he child, use of st r at egies t o r educe 
t he st r ess or anxiet y pr oduced as well as cr eat ing t he expect at ion of 
success with guided imagery. 



  

INTRODUCTION  

Lear ning t o r ead is one of t he cent r al lear ning act ivit ies under t aken by 
st udent s dur ing t he f ir st f ew year s of f or mal schooling and is consider ed 
by many to be a fundamental basic to success in school.  

Successf ul mot ivat ed r eader s ar e able t o set and monit or t heir pr ogr ess 
t owar ds r ealist ic goals, use ef f ect ive st r at egies, per sist longer , wor k 
har der and have a posit ive and opt imist ic belief t hat t hey can over come 
r eading dif f icult ies when t hey encount er t hem. By cont r ast , poor r eader s 
t end t o f ocus on a handf ul of st r at egies, which ar e used r egar dless of 
t heir ef f ect iveness, t hey ar e not mot ivat ed t o r ead f or enj oyment 
seeking t o avoid t he r eading t ask, becoming easily discour ages and give 
up. (Henk & Melnick, 1995, Hor ner & Shwer y 2002, McCabe & Mar golis 
2001).  

I n t he classr oom, t hese ar e t he st udent s who dur ing any r eading t ask 
f ind ways t o avoid t he t ask such as sear ching f or t he page, f idget ing, 
making limit ed eye cont act wit h t he t eacher , r ar ely init iat ing an answer 
wit hout dir ect r equest , and answer s wit h t he ot her s coming in sever al 
seconds lat er .  These st udent s know t hat t hey ar e not doing as well as 
their peers and a sense of hopelessness begins to strengthen. The beliefs 
t hat st udent s cr eat e, develop and believe t o be t r ue about t hemselves 
are important influences in their success or failure in school.  

Social lear ning t heor ist s def ine per ceived self ef f icacy as a sense of 
conf idence r egar ding t he per f or mance of specif ic t asks. Alber t Bandur a 
(1993), the most frequently cited theorist defines self efficacy as  

“people’s belief s about t heir capabilit ies t o pr oduce designat ed levels of 
performance that exercise influence over events that affect their lives. 
Self ef f icacy belief s det er mine how people f eel, t hink, mot ivat e 
themselves and behave” ( Page 123).  

Chapman & Tunmer (1995) suggest t hat r eading self concept could be 
defined as comprising three subcomponents:  

a) per cept ions of compet ence

 

: which r elat es t o t heir belief s 
regarding ability and proficiency in reading tasks,  
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b) per cept ions of dif f icult y

 
: belief s t hat r eading act ivit ies ar e har d 

or  problematic, and  

c) at t it udes t owar ds r eading

 
: f eelings t owar ds and af f init y f or 

reading.  

Research has found that while perceptions of competence and difficulties 
ar e t wo dist inct subcomponent s, young childr en can hold a posit ive self 
perception of ability while also feeling that reading tasks are difficult. 
(Nicholls & Miller, 1984 cited in Chapman & Tunmer 1995.) This is possible 
because pr ior t o age 8 year s childr en do not see t he logical r elat ionship 
between task difficulty and ability.  

While t he child may not see t he r elat ionship bet ween abilit y and 
dif f icult y, t he ef f ect of a negat ive academic self view is evident . 
Towar ds t he end of t he f ir st year and midway dur ing t heir t hir d year of 
education, children with a negative academic self concept read lower level 
books in class and per f or med at lower levels on measur es of wor d 
r ecognit ion and r eading compr ehension t han ot her s wit h a posit ive self 
concept( Chapman,Tunmer,& Prochnow 2000).  

Self ef f icacy per cept ions ar e f or med t hr ough t he int er pr et at ion of 
information from four key sources: 

the interpretation of one’s performance, 
obser ving t he per f or mance of ot her s and t he subsequent 
comparing of own performance against that of others, 
t he r esult of messages f r om signif icant ot her s- par ent s t eacher s,  
and 
The physiological st at es such as st r ess, anxiet y or conver sely 
happiness (Pajares, p. 140 2003).  

Teachers can find a number of resources to address the development of 
fundamental skills to be used before, during and after reading with 
explicit teaching. However the task of transforming a negative reading 
self perception into a positive one requires the child to develop a sense of 
control over skills and to build up a positive inner dialogue or a self script.  
Having a self script translates into the child learning to self manage 
themselves, applying skills at the appropriate times (Chapman & Tunmer, 
2000).  
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For t his act ion r esear ch, it is t he aut hor ’s cont ent ion t hat t his inner 
dialogue has another important aspect that require attention, the internal 
dialogue t hat individuals say t o t hemselves especially when t hey meet 
challenges or unknown sit uat ions. Bor r owing f r om t he wor k of Mar t in 
Seligman ‘s The Opt imist ic Child (1995) and Alber t Ellis’ ABC model and 
other aspects from Cognitive Therapy, students need to become aware of 
the helpful and/or unhelpful statements they say to themselves especially 
dur ing r eading t asks. Helping t he st udent s sear ch f or t he evidence t hat 
t heir belief s ar e t r ue/ f alse wit h t heir posit ive/ impr oved skill 
development is also an important aspect.  

I n cr eat ing a r aised expect at ion of success, t hr ough self scr ipt s t hat 
f ocus on skills, use of encour aging/ opt imist ic conver sat ions about self , 
anot her t echnique t hat can be applied is I MAGERY. This can have a 
mult ipur pose f unct ion, one in t hat it pr ovides some st r ess r educt ion as 
well as t he cr eat ing of ment al pict ur e of t he st udent successf ully 
applying t he skills, a skill used ext ensively in t he use of st r ess 
management and counselling.    

A beneficial offshoot of the use of visualisation/imagery is its application 
in developing r eading compr ehension.  Bell (1991) suggest s t hat t her e is 
encour aging evidence f or t he ef f icacy of imagery-based lear ning t o 
impr ove language skills, par t icular ly r eading compr ehension as st r ong 
r eader s ar e able t o cr eat e an imagined whole of t he det ails r at her t han 
t r ying t o hold ont o t he many par t s separ at ely. (Cit ed in Rose, Par ks, 
Androes & McMahon, 2000).  

The use of dir ect and explicit inst r uct ion is par t icular ly ef f ect ive in 
helping st udent s develop appr opr iat e st r at egies which incr ease t heir 
understanding of what is read (Casteel, Isom & Jordan 2000).   

I n summar y what can be done f or t he st r uggling r eader ? Chapman & 
Tunmer ar gue t hat f or r emedial r eading pr ogr ams t o be successf ul, t hey 
need to include two key elements:- 

a) fundamental skills needed for developing proficiency in reading,  

b) f ocusing on st r at egies f or impr oving negat ive r eading and 
achievement r elat ed self per cept ions t hat develop in r esponse t o 
difficulties in learning to read.   (P.16, 2003)  
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McCabe & Mar golis (2001) st at e t hat t o help t he st r uggling r eader s 
become proficient, highly motivated readers, teachers need to continually 
f ocus on changing t he st udent s “can’t do” at t it udes about r eading int o 
‘can do ‘ attitudes – i.e. to improve their self efficacy as readers.  

“ Wit hout a self ef f icacious at t it ude, st udent s will make only minimal 
ef f or t s t o impr ove t heir r eading, impeding pr ogr ess and making lear ning 
an obj ect ionable chor e f or t hemselves and t heir t eacher ” (McCabe & 
Margolis, p. 45, 2001).  

The objective of this present investigation is to examine how reading self 
ef f icacy of sever al Yr 2 st udent s wit h r eading dif f icult ies can be 
impr oved t hr ough t he explicit t eaching of self t alk/ self scr ipt s and t he 
use of guided imager y. The ar ea select ed f or t he applicat ion of scr ipt s, 
and skills is reading and listening comprehension.   

Prediction  

Explicit t eaching of self t alk/ self scr ipt s and t he use of guided imager y 
will improve the reading self efficacy of Yr 2 students.  



  

METHOD  

Design  

This st udy uses a OXO design in which t he gain in r eader self ef f icacy f ollowing 
t he explicit t eaching of self t alk and self scr ipt s and t he use of guided imager y 
in r eading and list ening compr ehension is monit or ed f or t wo Yr . 2 st udent s wit h 
reading difficulties.  

Participants  

The par t icipant s ar e t wo Yr . 2 st udent s wit h a hist or y of r eading dif f icult ies. 
Bot h st udent s ar e 8 year s old and ar e in t he same Yr . 1 / 2 class in a local 
Cat holic pr imar y school in t he West er n subur bs of Melbour ne. These st udent s 
wer e designat ed by t heir class t eacher as less t han ent husiast ic r eader s, who 
have experienced limited success and display poor reading self efficacy.   

St udent A is a male st udent who is t he middle child in a f amily of t hr ee boys. 
Bot h he and his younger br ot her wer e diagnosed wit h Sever e Language Disor der 
in lat e 2003.  A has par t icipat ed in Reading Recover y f or t he 20 weeks in lat e 
2003-ear ly 2004, being exit ed at Level 14 but has r egr essed t o t he cur r ent 
Level 9. An assessment r egar ding Audit or y Pr ocessing Skills in ear ly 2004 
indicat ed maj or dif f icult ies her e – St anine 1.  A’s level of par t icipat ion has 
slowly declined over t he past t er m, and he speaks of his concer n t hat t he 
younger brother is reading with greater success. His decoding skills are poor and 
his over all compr ehension and r ecall is ver y limit ed. I n t he lit er acy block, he 
avoids eye cont act , will not of f er a comment unless dir ect ly asked and displays 
little expectation of success.  

St udent B

 

is a f emale st udent who is t he elder of t wo gir ls. Her t eacher has 
descr ibed her as a passive and of t en r eluct ant r eader . Her par t icipat ion in many 
cur r iculum ar eas is mood dependent and she has r egr essed over t he year f r om a 
Level 16 back t o level 13.  B will r ar ely ask f or assist ance dir ect ly f r om t he 
t eacher , pr ef er r ing t o ask peer s.  She is ver y awar e of being ‘wr ong’ and is 
aware that her younger sister is reading with greater success. Rather than make 
errors, she will say nothing.   



  

Materials 
Formal assessment instruments used:-  

 PROBE Test of Comprehension -   

 Listening Comprehension Test – J. Munro   

 Reader Self Efficacy Survey Parts A & B – devised by J Monaghan.  

Other materials used:  

 

Guided Imagery scripts – devised by J. Monaghan (See Appendix 2)  

 Listening Comprehension Tasks  (Brigance Comprehensive  Inventory of Basic   
   Skills Pub prior to 1990. (Discontinued).    

 Drawing Conclusions and Making Predictions – CEO Speech Pathology 
    2000  

 Skills I’m Getting Better At Chart (See Resources Appendix 2)  

 Self Talk Chart – (See Resources Appendix 2)  

 Skill cards for each student’s ‘ToolKit’. (See Resources Appendix 2)  

 PM Benchmarks  Texts – Big Books  

The development of t he Reader Self Ef f icacy Sur vey Par t s A & B was devised 
and modified after consultation of the following instruments:  

  Reading Self Concept Scale (RSCS) by Chapman & Tunmer 1992  

  Reader Self-Perception Scale (RSPS) by Henk & Melnick 1992  

  Reading Questionnaire – CEO & Uni of Melb joint project   

  Self Efficacy Scale by Chapman & Tunmer 2002  

  Guided Imagery scripts were modified from a sample given at a workshop for 
developing stress reduction in children attended in 2003. Samples are found in 
t he Resources Section. 
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Procedure 
Each st udent was given t he bat t er y of assessment s, which consist ed of t he 
PROBE compr ehension, List ening Compr ehension Test , and t he Self Ef f icacy 
Sur vey Par t s A & B over sever al sessions.  A r unning r ecor d was also complet ed 
so t hat a cur r ent level could be est ablished t o assist in appr opr iat e t ext 
selection.  

The st udent s wer e wit hdr awn f r om t heir class at a t ime ot her t han t he Lit er acy 
Block f or 10 int er vent ion sessions of appr ox. 40 mins dur at ion and over a t hr ee-
week period.  

Each st udent has exper ienced a ser ies of eight r elaxat ion sessions wit h t he 
author earlier in the year and the class teacher has maintained the practice on a 
weekly basis.  

The overview of the sessions was as follows:  

Sessions 1,2,3 & 4 -  Guided Imagery, Listening Comprehension, Making  
                                 predictions, Self Talk and Skills to apply before reading.  

Sessions 5,6 & 7 –  Guided Imagery, Listening and Reading Comprehension, Self 
                              Talk, Skills to apply during reading.  

Sessions 8,9 & 10 – Guided Imagery, Reading & Listening Comprehension, Self 
                               Talk, Skills to apply after reading. 
                               Review of appropriate skills for specific purposes.  

Final Session – Post Intervention assessment.  

Fr om sessions 3 t o 9 inf or mal assessment consist ed of anecdot al obser vat ions, 
st udent s complet ing t he “How well can I do t his skill?” This was complet ed at 
t he beginning of t he t ask and t hen at t he end of t he session, t o enable accur at e 
recording of “ SKILLS I’M GETTING BETTER AT” CHART.  

See Appendix 3 for detailed outline of each session.



  

Results 
Over all, t he dat a f or bot h st udent s indicat e gains in t heir skills in r eading and 
list ening compr ehension as well as gains in t heir self ef f icacy as r eader s f r om 
both their own perceptions and that of the skills to be applied.  

Thr ough t he use of cr eat ing a det ailed ment al image, bot h st udent s made gains 
in t heir abilit y t o r et ell it ems in t he st or y in t he immediat e and delayed r et ell.  
St udent A (given his audit or y pr ocessing dif f icult ies and Sever e Language 
Disor der ) has made much gr eat er gains (double his pr evious ef f or t s) in t he 
delayed r et ell as seen in Table 1. Though t he gains f or St udent B ar e smaller , 
she has continued to improve the delayed retell of items.  

Table 1     Listening Comprehension Test 

No of Items Recalled Student A Student B 
Pre Intervention 
Immediate Retell 8 (40%) 12 (60%) 
After 5 Mins Retell 4 (20%) 8 (40%) 
Post Intervention 
Immediate Retell 11 (55%) 12.5 (62.5%) 
After 5 Mins Retell 10 (50%) 11 (55%) 
N = 20 items  

Again t hr ough t he applicat ion of cr eat ing met al imager y, using t he pr ompt ing 
‘Toolkit cards’, Student A has shown gains in his ability to locate the information 
in t he t ext and t o inf er f r om t he t ext using pr ior knowledge about t he t ext as 
seen in Table 2a.  

Table 2a PROBE  Reading Comprehension Accuracy – Student A  
                                                                  Comprehension Categories  

 

Literal Inferential

 

Reorganise Evaluative Total 
Pre Test 

Birds – Reading Age 
5.5-6.5  

  

xx  P  

  

33% 
The Car – Reading Age 
6 –7  x  x  

  

xx  41% 
Post Test 
Paul’s Birthday R.A. 
5.5-6.5  

         

100% 

Swimming – R.A.6 – 7   

        

100% 
  No questions asked         P-  Partial           Correct Response         x Incorrect Response   
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St udent B’s r esult s on t he PROBE r eading compr ehension t est indicat e gains 
across all areas especially in the Inferential and Evaluative Categories as seen in 
Table 2B.  

Table 2b Reading Comprehension Accuracy – Student B  
                                                              Comprehension Categories  

 
Literal Inferential

 
Reorganise Evaluative Total 

Pre Test 

Birds – Reading Age 
5.5-6.5  

   

x  P  

  

41% 

The Car – Reading Age 
6 –7  P   x  P  xx  33% 

Post Test 
Paul’s Birthday R.A. 
5.5-6.5  

         

100% 

Swimming – R.A.6 – 7   

        

100% 
  No questions asked         P-  Partial           Correct Response         x Incorrect Response   

Bot h st udent s r epor t ed an incr ease in t he per cept ion of t heir abilit ies on t he 
Self Repor t sect ion of t he Self Ef f icacy Sur vey. St udent A’s scor e has almost 
doubled, while Student B’s gains were slightly more modest.    

Table 3a  Self Efficacy Survey – Part A  Self Perception Report   
Student A Student B 

Pre Intervention  24 (44%) 37 (67%) 

Post Intervention  40 (73%) 51 (93%) 

N = 55      Score 5 – Very Happy     4 – Happy     3 - Unsure       2 – Unhappy        1 – Very Unhappy   

Table 3b   Self Efficacy Survey – Part B    Interview Report    

Student A Student B 

Pre Intervention  8  11 

Post Intervention  13 13 

Scoring – 1 point of each reasonable and appropriate answer    
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Table 3b indicat es gains in t he number of st r at egies each st udent f eels t hey 
have available t o t hem f or r eading. While St udent B made a ver y slight gain, 
Student A again showed greater gains in the number of strategies available.  

Discussion 
Tr ends f or t his gr oup indicat ed t hat t her e wer e gains in t he st udent s’ self 
ef f icacy in r eading by having self scr ipt s and a clear er under st anding of t he 
skills, ‘t ools’ and a bet t er knowledge as t o when t o apply t hese skills as well as 
being able t o cr eat e an accur at e ment al image of t he t ext in t he audit or y or 
visual format.  

While t her e wer e gains not ed in self ef f icacy, it would be unsound t o ar gue t hat 
these gains will be maintained after a short series of ten sessions as one’s global 
and sit uat ion specif ic self ef f icacy t akes a consider able t ime t o be developed. 
St udent s A & B have had near ly t hr ee f ull year s t o develop a vulner able self 
ef f icacy and as such will r equir e ongoing suppor t as t his int er vent ion has j ust 
begun to address their self perceptions.  

When complet ing t he self r epor t sect ion of t he self ef f icacy sur vey, bot h 
students indicated that were some areas of that they did not feel as competent, 
eg. ‘How do you f eel you come t o a wor d you don’t know?’ or  ‘How do you f eel 
when it s t ime t o r ead t o your mum or dad?’ yet when asked how t hey f eel about 
t heir abilit y as a r eader , bot h st udent s indicat ed t hat t hey wer e ver y happy 
with their level of reading ability. This is consistent to with the point that young 
childr en can hold a posit ive self per cept ion of abilit y while also f eeling t hat 
reading tasks are difficult as stated by Chapman & Tunmer (1995).  

Fr om t he r esult s on t he PROBE Assessment , t heir level of compr ehension 
(audit or y and visual f or ms) has shown impr ovement at t he deeper levels of t ext . 
One of t he most successf ul st r at egies t hat t he subj ect s spoke of was t hat of 
cr eat ing a ment al image of t he st or y. Going f r om t he per sonal exper ience eg. 
”Pict ur e your self sit t ing in your f avour it e chair wit h your f avour it e book” t o 
f or ming images or movies of unsight ed/ unknown st or ies enabled t he st udent s 
t ime t o per f ect t he det ails of t he pict ur e. This impr ovement was suppor t ed by 
the improvement of retention and retelling of details, especially on the Listening 
Compr ehension Test . On one occasion when asked t o give t he t ext a t it le, t her e 
was some disagr eement bet ween t hem and it is was int er est ing t o hear one 
student say “ Where is that in the story? No proof!”  Once a useful metaphor eg 
t he det ect ive looking f or pr oof / evidence caught t heir at t ent ion, it was 
continued throughout the sessions.  
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As McCabe and Mar golis (2001) st at e t eacher s need t o cont inually f ocus on 
changing the students “can’t do” attitudes about reading into ‘can do ‘ attitudes – 
ie. to improve their self efficacy as readers. In this project two aspects of self-
t alk wer e consider ed, self scripts t o develop self management and developing 
some control over the situation, and positive and optimistic self talk.  

I dent if ying t he use of self scr ipt s as an ef f ect ive st r at egy f or st udent s t o 
employ was f ar mor e visible t hus making it easier t o assess t han t o measur e t he 
development of positive and optimistic self talk for these subjects. The chart of 
‘Helpf ul and Unhelpf ul t hings t hat we say t o our selves inside our heads’ was 
slowly added to over the duration of the intervention.  A more immediate way of 
accessing t he int er nal dialogue came f r om t he inf or mal complet ion bef or e t he 
gr oup f ocused on t he session’s f ocus skill and t hen t heir assessment of how well 
t hey could do t he skill at t he end of t he session. The building of posit ive and 
opt imist ic self t alk r equir es t ime and t he development of higher or der cognit ive 
skills that Students A & B had started to develop some awareness.  

Obser vat ions of t he st udent s indicat ed t hat t her e wer e def init e changes in 
t heir level of engagement . Af t er t he pr e assessment was concluded, t he 
st udent s’ level of par t icipat ion was dif f er ent f r om t hat obser ved in t he 
classr oom dur ing t he lit er acy block. Bot h st udent s wer e eager t o leave what ever 
they were doing to come to the activities. At times other students asked if they 
could join the group as Student B had reported that it was ‘lots of fun’.   

St udent A didn’t say a gr eat deal t o his peer s but j ust came back gr inning and 
looking at his merit stickers. On two occasions Student B without any prompting, 
described several of the skills – What I see, what I think what I wonder and the 
Who, What, Where etc, for the ‘Toolkit’ they were creating. Both students were 
engaged and quit e act ive in t heir discussions, of t en wit hout mor e t han an init ial 
quest ion being of f er ed.  At t his st age some met hod t o assess levels of 
engagement, other than by means of subjective observations would be useful for 
teachers.  

At t his st age no t r ansf er of t he self scr ipt s and skills have been obser ved t o 
t he classr oom but it is planned t hat St udent s A & B act as ‘coaches’ and help 
t r ain t heir peer s dur ing lit er acy block r ot at ion of act ivit ies. I t had been hoped 
t hat t his act ion r esear ch could have used a ‘cont r ol gr oup ‘ consist ing of a 
mat ched pair f or St udent A and B but it was not possible t o f ind anot her 
st udent wit h enough of t he same key cr iteria – age, r eading level, hist or y of 
difficulties.  
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While guided imager y has been used in a number of set t ings, medical & 
counselling, a met hod of assessing t he st r at egy, ot her t han self r epor t , in an 
educat ional set t ing is r equir ed. This limit at ion of t he st udy r equir es f ur t her 
attention.  

The findings of this study indicates that gains in the reader’s self efficacy were 
measured after the explicit teaching of self talk in the form of self scripts, the 
use of guided imager y and t he development of posit ive and opt imist ic self t alk.  
While it was not dif f icult t o measur e t he ef f ect iveness of self scr ipt s and t he 
use of guided imager y t o assist compr ehension, and t heir impact on self 
ef f icacy, it was not possible t o t ease out t he impact of posit ive / opt imist ic self 
t alk on self ef f icacy given t he limit ed dur at ion of t he int er vent ion and t he 
limited form of assessment available at the time.  

Teachers can be assisted in developing : 
  skills in guided imagery to create a mental image of the story,  

  

knowledge of means t o help t he child build up a posit ive and opt imist ic inner 
dialogue as well as self scripts,  

  an awareness of how self efficacy needs to be constantly monitored  

  

knowledge of means t o help t he child t o develop a sense of cont r ol over 
skills, by having a clear er under st anding of t he skills, and a bet t er knowledge as 
to when to apply these skills.        
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APPENDIX 1 
READER SELF PERCEPTION SURVEY – PART A  

Name:       Date:  

Circle the picture that best describes how you feel.  

Example: When you are watching T.V., how do you feel? 

  

How do you feel when....  

    1. Your teacher reads to you? 

  

2. You are asked to read aloud in class? 

  

3. You read to yourself? 

  

4. You come to a word you don’t know? 

 

5. It’s time to play word games in the class? 
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6. It comes to reading in the library corner?  

 

7. Someone gives you a book for a present?  

 

8. It’s time to read to your mum or dad?  

 

9. How well do you feel you can work out sounds in words?  

 

10. How do you feel about talking to your teacher about a book that you 
have just read?  

 

11. How good a reader do you feel you are?  
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READER SELF PERCEPTION SURVEY – INTERVIEW -  PART B  

a) Before I begin to read I...    

b) Before I begin to read a question I can ask myself....    

c) When I am reading and I come to a word I don’t know I....    

d) When I make a mistake I..    

e) When I find words hard to read I ..    

f) When I’m reading something that doesn’t make sense I...    

g) To help me remember what I’m reading I..    

h) When I read, these things happen inside my head..    

i) I would like some help with my reading in ....    
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APPENDIX 2       Resources  

1.  Sample of Guided Imagery Script.  

You ar e lying down, f eel t he car pet t ouching your ar ms and legs, br eat he in and out , you ar e 
comfortable, feeling ok and comfortable, breathing in and out. As you are lying here in this place 
of peace and relaxation, I want you to come for a walk with me in your imagination.   
We ar e going t o walk out of t his r oom, down t he cor r idor and out int o t he playgr ound. As you 
walk acr oss t he playgr ound you can see a whit e br idge ahead. You walk over t he br idge and you 
ar e walking along a beaut if ul f or est pat h.  Walking down t he pat h, you hear t he sounds of t he 
forest – t he bir ds ar e calling, t he r ust ling of t he br eeze t hr ough t he t r ees, t he t r ickling of 
wat er f lowing in t he dist ance. As you cont inue t o walk down t he f or est pat h, you can see a lar ge 
space ahead. Ther e is sof t gr een gr ass and .... t her e in f r ont of you is your f avour it e chair .  Go 
t o your f avour it e chair or per haps it s a couch. Look at t he colour s,...t he cushions... and see 
your self get t ing int o t his special chair .  Ah it f eels so nice t o sit her e..... Beside t he chair you 
see your f avour it e book.... Spend some t ime sit t ing in your chair looking at your book.... you’r e 
r eading your f avour it e page.... You have f inished r eading your book and it s t ime t o put it down 
and leave your chair .  You walk back t hr ough t he f or est ...... acr oss t he br idge...... back t hr ough 
t he playgr ound and down t he cor r idor and back int o t his r oom.  St ar t t o br ing your self back int o 
t he r oom... you may want t o wr iggle your hands and f eet ... when you ar e r eady open your eyes... 
and slowly sit up.  

2.  Skills for the Tool Kit  (Placed on laminated cards)  

Before Reading    

Skim the Cover for ideas.   What do I already know about this topic?  

I see....   I think..... I wonder if....  (Visual Literacy Skill) 
Eg.  I see t he whale on t he cover .  I t hink t his book will t ell me about r eal 
whales.   I wonder if they will catch and hurt the whales.  

During Reading  

Make a picture in my head of the story as it is told / read. If its a long one make 
a movie in my head.  

Who, what, where, when , why, colour, size, how in the story.  

Use the pictures, the title, the types of words in the story.  

Look at the words they use, the way the story is set up, the types of pictures.  

Fit in a sensible word to make the story make sense. 
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After Reading  

Remember who the story is about and what happened.  

Remember the special parts (think of my movie in my head).  

Go back and re-read a bit again if I’ve forgotten ...  

(Some of t hese skills wer e appr opr iat e t o use dur ing t he r eading depending on 
the text.)    

3. Self Talk Chart    

Helpf ul things I can say and think 
about me. 

Unhelpf ul things I can say and think 
about me. 

I’m good at I’m no good at... 
I can try Yuck ... 
I’ll ask for help I can’t do... 
Maybe Not me... 
When I say or think these things I 

feel good about me... 

  

When I say or think these things i 

feel...   

 

So how do I really want to feel?  

* Comments collected by the group over the Intervention Sessions.  

4. Skills I’m Getting Better At Chart.  

 I am learning to ... I’m getting better at.... I’m really good at ... 
* The skills f or t he t oolkit car ds would be placed in t he init ial column as 
int r oduced and as t he sessions pr ogr essed st udent s moved t heir car ds int o t he 
various columns as they noted their progress.  

5. How Well Can I Do This Skill? Cards 
Using the five-face scale, the student circles how well they feel they can do the 
t ask pr ior t o inst r uct ion.   At t he end of t he session, t he st udent can choose 
f r om t he f ive-f ace scale how well t hey f eel t hey can now do t he t ask.  This 
forms a part of the informal observations and immediate feedback as to them.  



  

APPENDIX 3      Intervention Teaching Unit  
Session 1. 
Focus:

 
Guided Imagery – creating images in head, describing the pictures. 
Positive Self Talk – expectation of success prior and after. 
What might he /she be thinking? 

Materials:

 

Workbooks 
Helpful and Unhelpful Thinking Chart 
I’m getting better at... chart 
Facial Expressions Cards and Tool Kit Cards (Laminated) 
How do I feel worksheet (two rows of faces – pre/post activities.) 

Procedure:

 

Activity 1  Guided Imagery 
Make a picture in your head of your favourite ice cream, look at the colours, the 
shape, on a stick, cone, cup, how it tastes. 
Now draw your ice cream in the workbook.   
Give three clues re ice-cream for the group to guess them.  

Activity 2  Self Talk 
How well did you think you could do the ice cream picture? 
Things we might say/think if we couldn’t / if we could do it. 
Add a comment from the group to each of the columns. How does this make us 
feel when we hear these comments?  Discussion. 

Activity 3  Imagery 
How well do you think you will do this next game of making pictures in your head?  
Mark it on the sheet. 
Where am I? game.  Give directions to picture themselves in front office. Give 
directions to a particular section of the school.  Now draw where you are.    
Go to the starting location and walk through the directions. Check their pictures.  
Repeat process. 

Introduce tool – Make a picture in your head as you read or listen to the story.  
Place this on the 'I’m getting better at...' chart. 
Activity 4 

List en t o t he st or y of Max.  I nst r uct gr oup t o use t ool 1.  At t he end of t he 
story have the group draw the picture. 

      Max had a red bike with blue wheels. On his yellow helmet he had a picture of a 
      bird.   
      Compare the details of the story to see similarities/ differences. 

Complete how well you can make pictures in your head. 
Activity 5 What is she/he thinking? 

Make up an idea of what he/she is thinking from facial expressions. 
Review what tool we discussed. What each student did well – specific feedback.    



 

21

Session 2 
Focus: 

Guided Imagery – My favourite chair and book. 
Tool Cards – Before Reading Skills – Skim the cover, What do I see, think and 
wonder? 
What might happen next? – Listening Game Making predictions  

Materials: 
Text – Kakadu Jack 
Drawing Conclusions and Making Predictions – CEO Speech Pathology Program 
Workbooks 
Helpful and Unhelpful Thinking Chart 
I’m getting better at... chart 

Procedure: 
Activity 1 

What skill/tool did we learn last session?  Making pictures in our heads. 
Guided Imagery Script – My favourite chair (See Appendix 2).  Draw what the 
chair looked like, and the book you were reading. 

Activity 2 
Making Guesses – Will it rain at lunchtime? What information do we use to make 
these guesses? 
Listening Game ( Use Make picture in your head). 
I turned on the tap in the bath, put in the plug, then the phone rang. It was my friend so 
I told her about my weekend. What might happen next?  More examples 

Predicting what might happen next using the pictures.- Discuss what is already 
happening? Each child to draw their predictions and compare. 
Discuss what we do to make guesses – prior information in our heads. 

Activity 3  Text Kakadu Jack 
Tool kit Cards Skim the cover & What do I see, think, wonder. 
Ask the group how would we use “Skim  the cover” tool card with this book. 
Put the Skim card on the I’m getting better chart. 
New Skill/Tool card “ What do I see? What do I think? What do I wonder? 
Teacher to model skill using the text using Think Aloud strategy. 
eg. I see a girl with a basket. I think she is going shopping. I wonder if she’ll buy eggs? 
Each child to use skill. 

Look through the pictures of story, each child to describe a page. Read through 
the text, stopping several times to ask what might happen next? 
Check how accurate the  I wonder statements at the beginning. 

Review what tool we discussed. What each student did well – specific feedback.  

At the end of each session: 
Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  
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Session 3 
Focus: 

Guided Imagery – In my favourite chair with new book using the before reading 
skills to Kakadu Jack. 
Tool Cards –  

      Before Reading Skills – Skim the cover, What do I see, think and wonder? 
      What do I already know about the topic? 
      During Reading Skills – Make a picture in my head. Who, What, When etc.   

What might happen next?  Prediction cards using two alternatives.  
Materials: 

Texts – Kakadu Jack     Catching Butterflies  
Imagery Script– In my favourite chair with new book using the before reading 
skills to Kakadu Jack. 

Procedure: 
Activity 1 

Guided Imagery Script - In my favourite chair with new book using the before 
reading skills to Kakadu Jack. 

Activity 2 
Distribute the Cue Cards –Who, What, Where when etc cards for each child to 
give an answer and to locate the evidence in the text. 
Scan the pictures to gain a sense of how the characters were feeling. 

Activity 3 New Text Catching Butterflies 
Recap the Before Reading skills thus far. How helpful are these two skills? 
Introduce the “ What I already know about the topic” tool. 
Make a concept map of the group’s prior knowledge. 
Read to the group the first two pages of text – Make pictures in my head. 
Draw their ideas from mental picture – what did the bag look like? Kind of cap... 
“Predict what you think will happen next” – draw it in the text. 
Discuss vocab in the text eg, to catch - trap    to go  - to set off etc. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of the session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Session 4 
Focus: 

Listening Comprehension – Creating mental images/ a movie. 
Recall of details from the text Pages 1 –2  
New tools – Choose a sensible word for the story, Go back and re read if I’ve 
forgotten (during reading skills) 

Materials: 
Text – Catching Butterflies 
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Tool cards 
Sam’s Haircut - Brigance Inventory of Skills Listening Comprehension 

Procedure: 
Activity 1-  Guided Imagery Script –Taking a walk to the school library to select a  
            new book. ( Using skills of what I already know about the topic.) 
Activity 2 Listening Comprehension Sam’s Haircut 

What skills/tools would you use to remember the story I’m about to tell you. 
“Select the tool cards that would be helpful from your tool kit.” 
What would you be saying to yourself to help you remember? Check their scripts. 
Ask the comprehension questions literal/inferential? What title would give for 
this story? Discuss the appropriateness of titles. 

Activity 3  Text and the appropriate tools  
Text – Catching butterflies. Read the text together, several sentences at a time 
to create mental images of action. 
Draw a map of the park on whiteboard from the text. 
Group are directed to go back and re –read the section if they have forgotten. 
Check for accuracy against the text.  (Both children left out the shed.) 
Get students to answer the questions using the Who, what, when, where, why cue 
cards to recall details – then check the text for accuracy. 
Complete the reading of the text and check predictions from previous session. 

Activity 4 Choosing a word that would be sensible for the story. 
Find t he sensible wor d t o complet e t he sent ence (Using t ext f r om Cat ching 
Butterflies) Peter went to the park/pack with a net/not to catch a butterfly. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Session 5 
Focus: 

Listening Comprehension – Creating mental images/ a movie. 
Recall of details from the text (Catching A Butterfly)  
New tools – Choose a sensible word for the story, Go back and re read if I’ve 
forgotten (during reading skills) 

Materials: 
New Text – Why Can’t I Walk on Water? and Other Questions About Water. 
Tool cards 
Sam’s Surprise - Brigance Inventory of Skills Listening Comprehension 
Previous Text – Catching Butterflies  

Procedure: 
Activity 1-  Guided Imagery Script –Seeing yourself with non-fiction texts. (Using 
skills of what I already know about the topic and how non-fiction books are arranged.) 



 

24

 
Activity 2 Listening Comprehension Sam’s Surprise 

What skills/tools would you use to remember the story I’m about to tell you? 
“Select the tool cards that would be helpful from your tool kit.” 
What would you be saying to yourself to help you remember? Check their scripts. 
Ask the comprehension questions literal/inferential? What title would give for 
this story? Discuss the appropriateness of titles. 

Activity 3  Text and the appropriate tools  
Text – Why Can’t I Walk on Water. Which of our tools would help us before we 
begin to read. (Children to sort through the tool cards for the most 
appropriate.) 
Use the What do I see, think and wonder Strategy. Record their selections to 
be checked for accuracy at the end of the session. 
Create a concept map of what we already know about the topic. 
Scanning the cover – what type of book do you think this is?  Complete the 
reading of the first two questions. 
Discuss features such as CONTENTS / INDEX. 
Read a question – discuss options – Tool Go Back and re read what we don’t 
remember. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of each session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Session 6 
Focus: 

Reading Comprehension – Creating mental images/ a movie to the text. 
Recall of details from the text – Why Can’t I walk on Water. 
Guided Imagery Script – Sitting in the classroom with a text in front of you and 
creating a mental picture of the text with success. 
Tools: Using the Who What Where When etc cards. 

Materials: 
Text – Why Can’t I Walk On Water 
Tool Cards 
Sam in the Tree – Brigance Inventory – Written Comprehension 
Question Cards from text. 

Procedure: 
Activity 1  Guided Imagery Script 

Sitting in the classroom with a text in front of you and creating a mental picture 
of the text with success. 

Activity 2  Written Comprehension – Creating a mental picture as we read. 
Using t he t ext – Sam in t he Tr ee, make a pict ur e of t he t r ee. Read f ir st t wo 
sentences of the text and create a drawing of the picture so far. 
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Adding t o t he pict ur e wit h each sent ence (ment al pict ur e f ir st , t hen dr awing) 
compare the children’s pictures for details. 

Activity 3 Recall of Details 
Using the scaffolding cards – Who Why When Where etc each child can select a  
question for the other to recall and retell their understanding of the answer. 
Cross check answers in the text using the CONTENTS /INDEX sections. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of each session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Sessions 7 – 10   Main focus to apply skills to unseen texts.  

Session 7 
Focus:  

Reading Comprehension – Creating mental images/ a movie to the text. 
Recall of details from the texts 
Guided Imagery Script – Sitting in the classroom with a text in front of you and 
creating a mental picture of the text with success using the before/during and 
after reading cards.  
Deciding which tools are more appropriate for different texts.  
Vocabulary Development – synonyms, most sensible word. 

Materials: 
Texts – Why Can’t I Walk On Water. 
Tool Cards 
The Rabbits – Brigance Inventory – Written Comprehension 
Question Cards from texts. 
Probe Test – The Birds  (Pre intervention forms) Worksheets. 

Procedure: 
Activity 1  Guided Imagery Script 
Activity 2 Which Tools to Use? 

Using unseen t ext ' Why Can’t I walk on Water?' decide which t ools ar e most 
appropriate for this text.   
How to use a Contents and Index.  

Activity 3  Reading Comprehension  
Using t he Pr obe Test / ot her wr it t en compr ehension t ext s f r om Br igance, 
cr eat ing a ment al pict ur e as each sent ence is r ead. Then checking t he quest ion 
so that we understand what it is asking? 
Looking for evidence in the text to support our thinking. 
Reading between the lines – what do we think about ... ( based on what we already 
know, what could it be...). 

Activity 4 Vocab Development 
Find words to complete the sentences with appropriate meaning in the text. 
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Review what tool we discussed. What each student did well – specific feedback. 
At the end of each session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Session 8 
Focus:  

Reading Comprehension – Creating mental images/ a movie to the text. 
Recall of details from the texts 
Guided Imagery Script – Sitting in the classroom with a text in front of you and 
creating a mental picture of the text with success using the before/during and 
after reading cards.  
Deciding which tools are more appropriate for different texts.  
Vocabulary Development – synonyms, most sensible word. 

Materials: 
Texts – Why Can’t I Walk On Water, All About Me and Other Poems. 
Tool Cards 
Wr it t en Compr ehension wor ksheet f r om t he non-fiction t ext –Why Can’t I walk 
on water. 
Question and Answer Cards from text 
Probe Test –  The Car ( Pre intervention forms) Worksheets. 

Procedure: 
Activity 1  Guided Imagery Script  

Af t er init ial r elaxat ion sect ion, t he st udent imagines t hemselves in t he 
classr oom wit h t his non f ict ion book, going t o t heir t oolkit and sor t ing t hr ough 
the cards for the appropriate ones.  

Activity 2 Which Tools to Use? 
Using unseen t ext decide which t ools ar e most appr opr iat e f or each of t he 
texts. Then apply the skills for each text as a review. 
Compare the two texts for contents and index pages. 
How ar e t he t ext s similar / dif f er ent ?  Does t hat mean t he use of dif f er ent or 
same tools? 

Activity 3  Reading Comprehension  
Using t he Pr obe Test – The Car - cr eat ing a ment al pict ur e as each sent ence is 
read. Then checking the question so that we understand what it is asking? 
Looking for evidence in the text to support our thinking. 
Reading bet ween t he lines – what do we t hink about ... (based on what we alr eady 
know, what could it be...). 

Activity 4 Recalling Details of Text. 
Using t he answer car ds f r om par t s of t ext – Why Can’t I Walk On Wat er – 
ask what kind of quest ions would mat ch. Give each child a bundle of f ive 
question and answer cards to match up. 

Review what tool we discussed. What each student did well – specific feedback 
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At the end of session: 
Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Session 9 
Focus:  

Reading Comprehension – Creating mental images/ a movie to the text. 
Recall of details from the text. 
Guided Imagery Script – Sitting in the classroom with a text in front of you and 
creating a mental picture of the text with success using the before/during and 
after reading cards.  
Deciding which tools are more appropriate for different texts.  
Vocabulary Development – synonyms, most sensible word. 

Materials: 
Texts – The Whale Trip 
Tool Cards 
Question Cards from texts. 
Concept Map of Whales – What do I already know? 

Procedure: 
Activity 1  Guided Imagery Script 

Af t er init ial r elaxat ion sect ion, t he st udent imagines t hemselves in t he 
classr oom wit h t his non-f ict ion book, going t o t heir t oolkit and sor t ing t hrough 
the cards for the appropriate ones. 

Activity 2 Which Tools to Use? 
Using unseen t ext The Whale Tr ip- each child is t o go t hr ough t heir list of t ool 
car ds and select t he most appr opr iat e – compar e and discuss t o decide which 
tools are most appropriate.  
Concept map – What do I alr eady know about whales. Each child t o quickly 
sketch/draw/write key points of prior knowledge. 

Activity 3  Reading Comprehension  
Using t he cur r ent t ext , cr eat ing a ment al pict ur e as each sent ence is r ead. Then 
checking the question so that we understand what it is asking? 
Looking for evidence in the text to support our thinking. 
Reading bet ween t he lines – what do we t hink about ... (based on what we alr eady 
know, what could it be...). 

Activity 4 Vocab Development 
Find wor ds t o complet e t he sent ences wit h appr opr iat e meaning in t he t ext - 
using vocab cards. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
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Adding a comment to the Helpful /Unhelpful Thinking chart. 

Session 10 
Focus:  

Reading Comprehension – Creating mental images/ a movie to the text. 
Recall of details from the text 
Guided Imagery Script – Sitting in the classroom with a text in front of you and 
creating a mental picture of the text with success using the before/during and 
after reading cards.  
Deciding which tools are more appropriate for different texts. 

Materials: 
Texts – The Whale Trip,  
Tool Cards 
The Whale Trip – Written Comprehension worksheet. 
Question Cards from texts. 
Vocabulary cards using text terms. 

Procedure: 
Activity 1  Guided Imagery Script 

Af t er init ial r elaxat ion sect ion, t he st udent imagines t hemselves in t he 
classr oom wit h t his non-f ict ion book, making a ment al movie of t he t ext and 
r ecalling t he impor t ant inf or mat ion so t hat t hey can t ell t heir f r iends about 
text.  

Activity 2 Which Tools to Use? 
Using t ext  decide which t ools ar e most appr opr iat e f or each of t he t ext s. Then 
apply the skills for this text as a review. 

Activity 3  Reading Comprehension  
Check our predictions from the “ What I see, What I think, I wonder’ task. 
Looking for evidence in the text to support our thinking. 
Reading between the lines – what do we think about ... ( based on what we already 
know, what could it be...). 

Activity 4 Vocab Development 
Find wor ds t o complet e t he sent ences wit h appr opr iat e meaning in t he t ext . 
Students to select a word for their partner to try an d trick. 

Review what tool we discussed. What each student did well – specific feedback. 
At the end of each session: 

Tools/skills will be placed on the appropriate columns on the I’m getting 
better at chart. 
How well do I feel I can do the skill worksheets – pre and post task. 
Adding a comment to the Helpful /Unhelpful Thinking chart.  

Final Session – Formal Post Assessment  
Probe Comprehension – Pauls’ Birthday Reading Age 5.5 – 6.5 years 

                              Swimming  R.A. 6 – 7 years 
Listening Comprehension Test 
Reader Self Perception Survey Parts A & B.  
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