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Hypothesis 

Explicitly teaching Prep children with oral language difficulties to use synonyms 

will improve vocabulary knowledge and oral retelling of a text. 

 

Abstract 

 

An increasing number of Prep children come to school with poor oral language and 

vocabulary, as indicated by low Record of Oral Language scores.  In addition, they 

lack the necessary skills needed to effectively communicate with others, and 

experience difficulty with simple verbal tasks, such as asking to go to the toilet or 

to have a drink.  Neuman (2006, p12) refers to language and vocabulary as the 

“very foundation of learning to read and write”, and suggests that children who 

acquire a substantial vocabulary are often able to think more deeply, express 

themselves more clearly, and actually learn new things more quickly. 

 

Existing research on improving vocabulary knowledge suggests that intervention 

programs designed to develop oral language skills can be administered 

successfully to children at school entry, resulting in improved vocabulary and 

grammatical skills (Bowyer-Crane, 2007), and that synonyms practice is a highly 

effective procedure for vocabulary teaching (Pany, Jenkins and Schreck, 1983).   

 

The present investigation aims to support and extend the earlier research by 

examining the influence that synonyms practice may have on vocabulary 

knowledge and oral retelling abilities.  The hypothesis is that explicitly teaching 

Prep children with oral language difficulties to use synonyms will improve 

vocabulary knowledge and oral retelling of a text. 

       

The investigation compares a control group of six students with an intervention 

group of six students, who were explicitly taught to use synonyms in sentences, 

and in oral retelling of texts.  The results indicate some support for the 

hypothesis, showing an overall trend of improvement in student’s vocabulary 

knowledge and retelling of a text.  The results are positive, but the intervention 

would need to take place over an extended period of time to bring about 

significant change. 
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Introduction 

 

An increasing number of Prep children come to school with poor grammatical 

knowledge and vocabulary, as indicated by low Record of Oral Language 

scores.  In addition, they lack the necessary skills needed to effectively 

communicate with others, and experience difficulty with simple verbal tasks, 

such as asking to go to the toilet or to have a drink.  Neuman (2006, p12) 

refers to language and vocabulary as the “very foundation of learning to read 

and write”, and suggests that children who acquire a substantial vocabulary 

are often able to think more deeply, express themselves more clearly, and 

actually learn new things more quickly. 

 

Neuman (2006), suggests that children who do not develop strong oral 

language skills and vocabulary in their early years of schooling will find it 

difficult to keep pace with their classmates.  In order to improve students 

vocabulary knowledge, she proposes that children from age three onwards 

need to build a vocabulary store of at least 2500 words each year, and that 

they should encounter and explore at least two new words each day. According 

to Neuman & Dwyer (2009), research confirms the importance of language 

interaction and it’s strong influences on vocabulary development and reading 

proficiency.  Longitudinal studies have further demonstrated the critical 

contribution of a rich foundation of vocabulary knowledge to reading 

comprehension and achievement (Senechal Ouelette & Rodney, 2006, as cited 

in Neuman & Dwyer, 2009).   

 

Given it’s substantial role in reading development, Neuman & Dwyer (2009) 

suggest that we would expect to find an emphasis on oral language and 

vocabulary in the early years of schooling.  In their examination of early 

learning standards, Neuman & Roskos (2005, as cited in Neuman & Dwyer, 

2009) discovered that this does appear to be the case.  Neuman and Dwyer 

(2009, p391) suggest that many teachers assume that “casual exposure to 

words might be sufficient for children to make gains in vocabulary”.  This may 
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account for the increasing number of Prep children coming to school with poor 

or limited skills in this area.   

 

In examining the existing research on improving vocabulary knowledge, 

Bowyer-Crane et al. (2007) note that a large amount of research on reading 

intervention has been focused on improving word-level reading difficulties.  In 

contrast, they suggest that there is a shortage of evidence regarding 

interventions for children at risk of reading difficulties due to delays and 

difficulties in vocabulary and grammatical processes.  Bowyer-Crane et.al. 

(2007, p422) suggests that intervention programs designed to develop oral 

language skills can be administered successfully to children at school entry, 

resulting in “improved vocabulary and grammatical skills that are the 

foundations for reading comprehension”.  This research is supported by 

Neuman & Dwyer (2009), who suggest that effective teaching should be 

systematic and explicit.  Pany, Jenkins & Schreck (1983) not only support this 

in their research about the effects of vocabulary instruction on word knowledge 

and reading comprehension, but also extend the idea further, noting that 

synonyms practice proved to be a highly effective procedure for vocabulary 

teaching.        

 

The present investigation aims to extend the earlier research by examining the 

influence that explicit teaching of how to use synonyms to a small group of 

children may have on their vocabulary knowledge and oral retelling abilities.  

The hypothesis is that explicitly teaching Prep children with oral language 

difficulties to use synonyms will improve vocabulary knowledge and oral 

retelling of a text. 

 

Method 

 

Design 

The present investigation uses an OXO design.  Improvements in vocabulary 

knowledge and oral retelling of a text following explicit teaching of how to use 
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synonyms are monitored for Prep children with oral language difficulties.  The 

investigation compares an intervention group with a control group.  

 

Both groups were pre-tested using Marie Clay’s Record of Oral Language, John 

Munro’s Synonyms Task modified for Preps and an oral narrative retell task 

from the Catholic Education Office’s Oral Language Assessment Pack (“Spot’s 

Biscuits”).  Explicit teaching of how to use synonyms was then be given to the 

intervention group in the form of a sequence of thirty-minute lessons at a 

frequency of three times per week.  Both groups were post-tested using the 

same tasks that were used in their pre-test, and the results analysed. 

 

Participants 

The participants are twelve Prep children in their first year of schooling, 

ranging from sixty-three to seventy-two months of age.  They were selected as 

a result of their low scores in Record of Oral Language, administered as part of 

our mandatory Literacy testing at the beginning of the school year.  In general, 

children scoring below thirteen in the Record of Oral Language should be 

considered for special attention in oral language development (Clay et.al., 

1983).  Of the students selected for this investigation, some had Record of 

Oral Language scores above thirteen (see Table One), but were still considered 

to be at risk, compared with other children in their class.  A profile of all 

students involved in the investigation is shown in Table One.  

 

Table One: Student profile data      

Student 

Group      
Intervention=0 

Control=1  Age (months) 

Gender         
F=0 M=1 

Years of 
Schooling 

ESL            
No=0 Yes=1 

LNSLN 
funding   

No=0 SLD=1   

ID=2   Asp=3 

Earlier 
Intervention 

No=0      

Speech=1 

EMA           
No=0 Yes=1 ROL Score  

A  0  72 1 1 0 0 0 0 12 

B  0  63 1 1 1 0 0 0 13 

C  0  90 1 1 0 0 1 0 1 

D  0  68 1 1 0 0 0 0 17 

E  0  65 0 1 0 0 0 0 14 

F  0  67 1 1 0 0 0 0 16 

G  1  67 1 1 0 0 0 0  0 

H  1  67 1 1 0 0 0 0  0 

I  1  69 1 1 0 0 0 0  16 

J  1  68 0 1 0 0 0 0  19 

K  1  64 0 1 0 0 0 0  8 

L  1  67 0 1 0 0 0 0 16 
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Children A-F form the intervention group, whilst children G-L form the control 

group.  The control and intervention groups are made up of children from 

different Prep classes to ensure that the control group will not be influenced in 

any way. 

 

Materials 

Materials used include the following: 

 

Tests 

• Marie Clay’s Record of Oral Language 

• John Munro’s Synonyms Task modified for Preps (see Appendix One) 

• “Spot’s Biscuits” oral narrative retell task (see Appendix Two) 

Books 

• “My Cat Maisie” by Pamela Allen 

• “Mr McGee” by Pamela Allen  

• “Shhh! Little Mouse” by Pamela Allen 

 

Procedure 

The tests were administered to all children, pre and post-test, in the following 

order: Marie Clay’s Record of Oral Language, John Munro’s Synonyms Task 

modified for Preps and the oral narrative retell task.  This enabled information 

to be gathered about each student’s ability to repeat increasingly complex 

sentences, to generate synonyms, and to retell a text that they have heard.  

Student’s responses during pre and post-testing were taped to enable a 

thorough analysis of the results.  

 

The lesson sequence for the intervention group was conducted by the 

classroom teacher in a naturalistic classroom setting as part of the two-hour 

literacy block at a frequency of three mornings a week.  Each lesson lasted 

approximately thirty minutes and was designed to explicitly teach children how 

to use synonyms.  To begin each lesson the children listened to a story, and 

participated in text-related activities focused on the use of synonyms in 
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sentences and in the oral retelling of texts.  At the end of each lesson, the 

children were encouraged to reflect on their learning.  A detailed outline of 

each lesson is included in Appendix Three.   

 

Results 

 

Results indicate moderate support for the hypothesis of the present 

investigation that explicitly teaching Prep children with oral language 

difficulties to use synonyms will improve vocabulary knowledge and oral 

retelling of a text.  A summary of pre and post-test raw scores for students in 

both the control and intervention groups is shown in Table Two.  It should be 

noted that raw scores for the oral narrative retell task refer to the number of 

ideas each student could recall spontaneously, and under cued comprehension.  

On average, gains made by students in the intervention group were generally 

greater than those made by children in the control group, as shown in Table 

Three.      

 

Table Two: Pre and post-test results (raw scores) 

Student 

Attendance    

(no. of 

sessions) 

Synonyms     

(PRE) 

Synonyms    

(POST) 

ROL            

(PRE) 

ROL          

(POST) 

Oral Re-tell 

(PRE) 

Oral Re-tell 

(POST) 

A  10 0 8 12 15 5 6 

B 7 0 3 13 15 4 4 

C  10 0 4 1 3 4 7 

D  10 0 7 17 11 8 7 

E  10 0 8 14 21 6 8 

F  10 5 10 16 16 6 7 

G  0 0  2  0 5 3 3 

H  0 0  3  0 15 3 5 

I  0 6  10  16 16 7 7 

J 0 6  6  19 20 6 6 

K  0 0 0   8 10 3 6 

L  0 2  6  16 15 3 3 

          

Table Three: Pre and post-test results (average raw 

scores for the intervention and control groups) 

Group 

Synonyms     
PRE 

Synonyms    
POST 

ROL         
(PRE) 

ROL          
(POST) 

Oral Re-tell 
(PRE) 

Oral Re-tell 
(POST) 

Intervention 0.8 6.6 12.2 13.5 5.5 6.5 

Control 2.3 4.5 9.8 13.5 4.2 5 

 

Ongoing monitoring of students in the intervention group during the teaching 

sequence showed improvement in their ability to generate synonyms.  They 
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had a good grasp on the concept of synonyms by the final session, and some 

students were beginning to use synonyms in their oral retelling of the chosen 

texts.  Post-testing results also indicate improvements in this area.  

 

The results for John Munro’s synonyms task show a trend of overall 

improvement for students in both the intervention and control groups.  As 

Table Two shows, all students, with the exception of students J and K, 

improved their ability to generate synonyms.  Students J and K showed no 

improvement in this area.  On average, gains made by the intervention group 

were greater than those of the control group.  As Table Three shows, children 

in the intervention group were able to generate an average of 6.6 synonyms in 

their post-test, compared with 4.5 synonyms for children in the control group.  

It should be noted that the average pre-test score for the intervention group 

(0.8) was much lower than that of the control group (2.3), meaning that they 

improved significantly. 

 

Results for the Record of Oral Language were surprising, and show a trend of 

overall improvement for students in both the intervention and control groups.  

As Table Two shows, all students, with the exception of students D, L, F and I 

improved in their ability to repeat increasingly complex sentences.  Students D 

and L actually achieved a lower score in their post-test, whilst students F and I 

showed no improvement in this area.  In this instance, gains made by the 

control group were slightly greater than those of the intervention group.  It 

was pleasing to see that two students in the control group moved from pre-

test scores of zero to post-tests scores of five and 15 respectively.  As Table 

Three shows, the average post-test score for children in the intervention group 

was identical to that for children in the control group (13.5), however, the 

average pre-test score for children in the control group (9.8) was much lower 

than that for children in the intervention group (12.2), meaning that they 

improved more significantly. 

 

Results for the oral narrative retell task were a little disappointing.  As Table 

Two shows, students A, C, E, F, H and K improved in thier ability to retell a 
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text, whilst students B, G, I, J and L showed no improvement in this area.  

Student D was the only student to achieve a lower post-test score.  On 

average, gains made by the intervention group were greater than those of the 

control group.  As Table Three shows, children in the intervention group were 

able to re-tell an average of 6.5 ideas in their post-test, compared with 5 ideas 

for children in the control group.  Children in the intervention group improved 

from pre to post-test by an average of 1 idea, compared with 0.8 for children 

in the control group. 

 

Student D showed significant improvement in his ability to generate synonyms, 

however his results for the Record of Oral Language and oral narrative retell 

task were disappointing, given that he was part of the intervention group.  His 

post-test score for the Record of Oral Language (11) was lower than his pre-

test score (17), and lower than the average post-test score for both the control 

and intervention groups (13.5).  Although his post-test score for the oral 

narrative retell task (7) was lower than his pre-test score (8), it was still above 

the average for both the control and intervention groups (13.5).      

 

Overall results for Student B were pleasing, given that missed the first three 

sessions in the teaching sequence due to illness (see Table Two).  His post-test 

results indicate improvement in John Munro’s Synonyms Tasks, and in the 

Record of Oral Language, but showed no improvement in the oral narrative 

retell. 

 

Discussion 

 

In reflecting on the results of the present investigation, there is some support 

for the hypothesis and the research, which suggests that vocabulary 

instruction should be systematic and explicit, rather than simply casual 

exposure to words (Neuman & Dwyer, 2009).  Students in the intervention 

group showed significant improvement in their ability to generate synonyms 

and demonstrated some gains in their ability to orally retell a text.  The 
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intervention would need to take place over an extended period of time to bring 

about significant change, but the results are positive.   

 

The results lend support for the work of Bowyer-Crane et.al. (2007), who 

suggest that intervention programs designed to develop oral language skills 

can be administered successfully, and well as Pany, Jenkins & Schreck (1983), 

who noted that synonyms practice proved to be a highly effective procedure 

for vocabulary teaching.  As mentioned earlier, there appeared to be a positive 

effect on student’s ability to generate synonyms and retell a text, but as 

Bowyer-Crane et.al (2007) imply, more evidence is needed regarding 

interventions for children at risk of reading difficulties due to delays and 

difficulties in vocabulary and grammatical processes.  

 

The implication for teaching practice is that students need explicit and directed 

teaching in the area of vocabulary instruction.  We cannot simply expect that 

children’s language and vocabulary will develop as they get older or as they 

move through school.  It is also important to recognise the impact that a 

strong oral vocabulary will have on students reading comprehension and 

achievement later in life.    

 

The use of picture storybooks written by Pamela Allen was beneficial in 

capturing the interest and enthusiasm of children in the intervention group.  

Having heard and enjoyed books by this author before, the children were 

happy to have some more books read to them, however, student’s oral 

retelling of a text during post-testing did not reflect their performance during 

the lessons.  The results of students B and D, are reflective of this (see Table 

Two).  This may be attributed to the type of text that was used in post-testing.  

Children in the intervention group were familiar with, and enjoyed listening to 

books written by Pamela Allen, which could be the reason why they performed 

so well during the teaching sequence.  The use of a completely unfamiliar text 

may account for their disappointing results during post-testing.       
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Although post-test results for the Record of Oral Language show a trend of 

overall improvement for students in both the intervention and control groups, 

the Record of Oral Language is a measure of how young children master the 

different structures found in English sentences, rather than simply of 

vocabulary knowledge.  Improvements in this area could easily be attributed to 

additional factors, such as consistent modelling of oral language structures 

from classmates and teachers, rather than simple because of the explicit 

teaching that the students received.  In addressing factors that would need to 

be addressed if replicating the present investigation, it may have been useful 

to use the Peabody Picture Vocabulary Test instead of, or in addition to the 

Record of Oral Language as a tool for measuring improvements in student’s 

vocabulary knowledge.     

 

There are a number of additional factors that would need to be addressed if 

replicating the present investigation.  Conditions for the administration of the 

lesson sequence to children in the intervention group, along with conditions for 

pre and post-testing were the main confounding variables.  The lesson 

sequence for children in the intervention group was to be conducted at a 

frequency of three mornings a week, but due to unforseen circumstances, 

these lessons took more than one month to complete, and were completed at 

different times throughout the day.  Furthermore, these lessons took place in a 

naturalistic classroom setting, and were conducted by the classroom teacher, 

meaning that interruptions from other children could not always be avoided. 

 

The results suggest that explicitly teaching Prep children with oral language 

difficulties to use synonyms is a successful strategy for improving vocabulary 

knowledge.  Whilst children in the intervention group appeared to enjoy their 

lessons, they received no feedback about how much they had improved.  It 

would be interesting to investigate the effect that receiving feedback may have 

on student performance and self-efficacy.  It was noted that results for the oral 

narrative retell task were a little disappointing and also quite varied.  It would 

also be interesting to investigate how teaching children about active listening 

may affect their oral retelling of texts.    
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APPENDIX ONE 

 
Synonyms task modified for Preps:  Student form 

John Munro 
 

Student name: ____________________ Grade: _________ Date: _________ 
 

Target word Possible correct responses Child’s response 

1 small tiny, little, wee, mini, miniature, 

short, shrimp, slight, stunted, 

teensy, minor, trifling 

2 fast Quick, rapid, brisk, snappy, speedy, 

hasty, swift 

3 leave go, clear out, scram, stop 

4 car vehicle, automobile, sedan 

5 child boy, girl, infant, tot, baby, 

youngster, brat, kid, kiddie, toddler 

6 fat rotund, plump, overweight, burly, 

corpulent, obese, oversize, paunchy, 

portly, stout, blubbery, bulk, lard, 

chubby 

7 cat Kitten, moggy, puss, leopard, lion, 

tabby 

8 boat ship, types of boats  

9 clean neat, tidy, clear, flawless, trim, 

sparkling 

10 sick ill, unhealthy, unwell, weak, queasy, 

diseased, 

11 tiger cat cheetah, cougar, jaguar, 

leopard, lion, panther 

12 angry mad, irate, crazy, cross, enraged, 

fiery, fuming, furious, storming 

13 hit slap, strike, punch, bat, smack, 

smash, sock, swipe, success,  

achievement, triumph 

14 stop prevent, bar, impede, halt, end, 

block, close, finish, terminate, rest, 

still 
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APPENDIX TWO 

 

COMPREHENSION – RETELL 

Text Title:  Spot’s Biscuits 

 

IDEAS IN THE 

STORY 

NO. OF 

IDEAS 

STUDENT’S RESPONSE 

(SPONTANEOUS) 

STUDENT’S RESPONSE 

(CUED) 

-  Sue is watching her 

favourite TV show. 

 

- She feels hungry and 

reaches for a biscuit. 

 

-  As she reaches for a 

biscuit the whole bowl 

falls on the floor, right 

next to her dog Spot.  

 

-  She looks at the 

mess, and so does 

Spot. 

 

-  She thinks, “Oh no, 

I’d better clean this up 

or I’ll get into 

trouble”. 

 

-  She goes to the 

kitchen to get a 

dustpan and broom. 

 

-  While she is gone, 

Spot starts eating the 

biscuits.  

 

-  By the time she 

gets back, the biscuits 

are gone because 

Spout has eaten every 

one of them. 

2 

 

 

2 

 

 

2 

 

 

 

 

2 

 

 

 

1 

 

 

 

 

1 

 

 

 

1 

 

 

 

2 
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APPENDIX THREE 

 

Lesson 1 – My Cat Maisie 
 

Introduction Flip through the story and discuss what is 
happening on each page.   

 

Read To Read the story to the children. 

 

Synonyms and Vocabulary 
Development 

 

Look at the picture on the first page of the 
story.  What is happening in this picture?  

Could we say this in a different way?  
 

Explain to the children that synonyms are 
different words that mean the same thing.   

 
Look at some pictures in the book and assist 

the children to generate some synonyms, e.g. 
The boy is hugging the cat / The boy is 

cuddling the cat. 
 

Retelling of text Tell the children that we are going to retell the 

story.  Explain that when we retell a story we 
tell it in our own words.  

 
Give the children their own copy of the book.  

Invite the children to re-tell the story to a 
partner using the pictures in the book as a 

stimulus. 
 

Reflection Children share what they have learnt from the 

lesson. 
 

 

Lesson 2 – My Cat Maisie 
 

Introduction Invite the chn to share what they remember 
about the story (cued oral retell). 

 

Read To Read the story to the children. 

 

Retelling of text Complete a shared story map to illustrate the 
main events in the story.  

 

Synonyms and Vocabulary 

Development 

 

Ask the children if they remember what 

synonyms are.  Reinforce the fact that 

synonyms are different words that mean the 
same thing and encourage the children to 

come up with some examples. 
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Invite each child to choose an event from the 

story map, and to generate a full sentence to 
explain what is happening in the picture.  

Prompt the children with questions like “Can 
you think of a word that means the same 

as….”.  Assist the children to replace one or 
more words in their sentence with another that 

means the same thing.  
 

Reflection Children share what they have learnt from the 

lesson. 
 

 
Lesson 3 – My Cat Maisie 

 

Introduction Invite the chn to share what they remember 
about the story (cued oral retell). 

 

Read To Read the story to the children. 

 

Synonyms and Vocabulary 
Development 

Ask the children if they remember what 
synonyms are.  Reinforce the fact that 

synonyms are different words that mean the 
same thing. 

 
Hold up some pictures that fit within the 

context if the story and invite the children to 
say synonyms for that picture as quickly as 

possible.  
 

Retelling of text 

 

Refer back to story map. 

 
Tell the children that we are going to retell the 

story.  Ask the children if they remember what 
a retell is and reinforce the idea that when we 

retell a story we tell it in our own words.  
 

Invite the children to re-tell the story to a 
partner from memory. 

 

Reflection Children share what they have learnt from the 
lesson. 

 
Lesson 4 – Mr McGee 

 

Introduction Flip through the story and discuss what is 
happening on each page.   
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Read To Read the story to the children. 

 

Synonyms and Vocabulary 
Development 

 

Look at the picture on the first page of the 
story.  What is happening in this picture?  

Could we say this in a different way?  
 

Explain to the children that synonyms are 
different words that mean the same thing.   

 
Look at some pictures in the book and assist 

the children to generate some synonyms, e.g. 

Mr McGee flew over the houses/Mr McGee 
soared over the cottages. 

 

Retelling of text Tell the children that we are going to retell the 

story.  Explain that when we retell a story we 
tell it in our own words.  

 
Give the children their own copy of the book.  

Invite the children to re-tell the story to a 
partner using the pictures in the book as a 

stimulus. 

 

Reflection Children share what they have learnt from the 

lesson. 
 

 

Lesson 5 – Mr McGee 
 

Introduction Invite the chn to share what they remember 
about the story (cued oral retell). 

 

Read To Read the story to the children. 
 

Retelling of text Complete a shared story map to illustrate the 
main events in the story.  

 

Synonyms and Vocabulary 
Development 

 

Ask the children if they remember what 
synonyms are.  Reinforce the fact that 

synonyms are different words that mean the 
same thing and encourage the children to 

come up with some examples. 
   

Invite each child to choose an event from the 
story map, and to generate a full sentence to 

explain what is happening in the picture.  
Prompt the children with questions like “Can 

you think of a word that means the same 
as….”.  Assist the children to replace one or 
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more words in their sentence with another that 

means the same thing.  

 

Reflection Children share what they have learnt from the 

lesson. 
 

 

Lesson 6 – Mr McGee 
 

Introduction Invite the chn to share what they remember 
about the story (cued oral retell). 

 

Read To Read the story to the children. 

Synonyms and Vocabulary 

Development 

Ask the children if they remember what 

synonyms are.  Reinforce the fact that 
synonyms are different words that mean the 

same thing. 
 

Hold up some pictures that fit within the 
context if the story and invite the children to 

say a synonym for that picture as quickly as 

possible.  

Retelling of text 

 

Refer back to story map. 

 
Tell the children that we are going to retell the 

story.  Ask the children if they remember what 
a retell is and reinforce the idea that when we 

retell a story we tell it in our own words.  
 

Invite the children to re-tell the story to a 
partner from memory. 

 

Reflection Children share what they have learnt from the 
lesson. 

 

 
Lesson 7 – Shhh! Little Mouse 

 

Introduction Flip through the story and discuss what is 

happening on each page.   
 

Read To Read the story to the children. 

 

Synonyms and Vocabulary 

Development 
 

Look at the picture on the first page of the 

story.  What is happening in this picture?  
Could we say this in a different way?  

 
Explain to the children that synonyms are 

different words that mean the same thing.   
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Look at some pictures in the book and assist 

the children to generate some synonyms 
 

Retelling of text Tell the children that we are going to retell the 
story.  Explain that when we retell a story we 

tell it in our own words.  
 

Give the children their own copy of the book.  
Invite the children to re-tell the story to a 

partner using the pictures in the book as a 

stimulus. 
 

Reflection Children share what they have learnt from the 
lesson. 

 

 
Lesson 8 – Shhh! Little Mouse 

 

Introduction Invite the chn to share what they remember 

about the story (cued oral retell). 
 

Read To Read the story to the children. 

 

Retelling of text Complete a shared story map to illustrate the 

main events in the story.  
 

Synonyms and Vocabulary 

Development 
 

Ask the children if they remember what 

synonyms are.  Reinforce the fact that 
synonyms are different words that mean the 

same thing and encourage the children to 
come up with some examples. 

   
Invite each child to choose an event from the 

story map, and to generate a full sentence to 
explain what is happening in the picture.  

Prompt the children with questions like “Can 
you think of a word that means the same 

as….”.  Assist the children to replace one or 
more words in their sentence with another that 

means the same thing.  

 

Reflection Children share what they have learnt from the 

lesson. 
 

 

Lesson 9 – Shhh! Little Mouse 
 

Introduction Invite the chn to share what they remember 
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about the story (cued oral retell). 

 

Read To Read the story to the children. 

Synonyms and Vocabulary 

Development 

Ask the children if they remember what 

synonyms are.  Reinforce the fact that 
synonyms are different words that mean the 

same thing. 

 
Hold up some pictures that fit within the 

context if the story and invite the children to 
say a synonym for that picture as quickly as 

possible.  

Retelling of text 

 

Refer back to story map. 

 
Tell the children that we are going to retell the 

story.  Ask the children if they remember what 

a retell is and reinforce the idea that when we 
retell a story we tell it in our own words.  

 
Invite the children to re-tell the story to a 

partner from memory. 
 

Reflection Children share what they have learnt from the 
lesson. 

 

 


