
Explicitly teaching grade one students to ask 
questions, before, during and after ‘read aloud 

experiences’ will enhance inferential 
comprehension 

 

Abstract 
 

Many students, not only in Australia, are at risk of failing literacy benchmarks due to 

current teaching methods.  Teacher’s have been found to be limited by their “lack of 

explicit knowledge of the key reading comprehension strategies” Parker & Hurry 

(2007, p.313).  These skills are not only essential for extending literacy knowledge 

but are fundamental in developing lifelong learning strategies.  Current research is 

calling for explicit teaching and strategy training as a balanced approach to all 

literacy teaching.     

 

The hypothesis of this study is that the explicit teaching of grade one students to 

verbalise questions before, during and after orally presented text will improve their 

inferential comprehension.  Research shows “that students who have been shown 

how to generate questions as they read outperform those who have not” Hervey, 

(2006, p.69). 

 

This study compared two groups; intervention and control.  The intervention group 

were explicitly taught how to generate questions, before, during and after a text had 

been read to them, while the control group were simply asked to pose questions 

without direct teaching or modelling.  The results of this study found the intervention 

group made significant gains to oral comprehension though this was due more to 

development in prediction skills, rather than inferential skills.  It was theorised 

however, that prediction, is actually an early level inferential skill.  Further research is 

required in the area of higher level question generation, to extend grade one students 

in their ability to evaluate and analyse text to determine if this will further advance 

development in inferential comprehension.  
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Introduction 
 
As skilled readers, when do we really ask questions?  The answer, everyday.  

Habitually, we seek clarification, answers and understanding, not only of the texts we 

read but of the world around us.  Why isn’t the computer working? Is this a 

reasonable request? How much will this really cost me? This constant engaging and 

active pursing of answers, develops our problem solving skills and empowers us to 

become lifelong learners.  But does this skill come naturally to us, or is it a strategy 

that needs to be explicitly taught? 

 

Research from both Australia and overseas has shown that “over the past decade 

there has been a growing awareness of specific learning needs in the middle years” 

Department of Education (2005). According to a survey of Australian schools in 1997, 

30% of all students in grades three to five fail to meet national benchmarks in reading 

and writing (National School English Literacy Survey, 1997 as cited in Woolley, 

(2005).  It has been suggested that recent focus in the area of literacy development 

has been on phonics and literacy areas such as comprehension “have received less 

attention both from researchers and policy-makers” Parker & Hurry (2007, p.313).  

Current research by Nation & Snowling (2004) suggests that a combination of 

phonological awareness and oral language skills are required to influence reading 

development.  A key element of oral language is comprehension.  A national inquiry 

into literacy in Australia in 2005 and classroom observations in the United Kingdom 

suggest that teacher’s are limited by their “lack of explicit knowledge of the key 

reading comprehension strategies” Parker & Hurry (2007, p.313).  The current 

techniques that are employed, such as modelling comprehension strategies, are 

found to be important but not sufficient to transfer skills to students.  The National 

Reading Panel from the United States (2000) as cited in Munro, (2008) outlines 7 

categories of comprehension instruction with scientific basis, one of which is question 

generation.  

 

Skilled readers ask questions as an automatic process of self questioning.  This 

strategy of questioning is used to monitor and regulate comprehension.  Pressley 

(1999) as cited in Westwood (2000) “suggests that strategy training should be an 

essential part of any balanced approach to literacy teaching” (p.11).  Students need 

to be provided with direct, specific instruction of self regulating strategies and a 

wealth of opportunities to practise sophisticated comprehension strategies, in order 
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to learn.  Without this, students may enter the middle years of schooling with 

inadequate literacy skills and strategies to support their lifelong learning.  This may 

restrict their ability to work as an independent learner, and can often create a low 

self-efficacy.  This relationship between a student’s under-achievement in literacy 

and their poor behavioural health and wellbeing has been drawn by health 

professionals in Australia’s (Department of Education, 2005) 

  

Evaluative studies that look at comprehension dialogue in the classroom have found 

that students continue to be placed in the role of a passive learner with the teacher 

dominating literacy discussions.  Durkin (1979), as cited in Parker & Hurry (2007) and 

Rosenshine, Meister & Chapman (1996), observed classrooms to focus almost 

entirely on literal understanding of text, with students being given traditional 

comprehension questions and worksheets.  Little time was actually spent teaching 

students comprehension strategies that could be used to answer these questions.  

Hargreaves et al., 2003 as cited in Parker & Hurry (2007) has found that 20 years 

later, classrooms now recognise the importance of extending beyond a literal 

understanding with teachers now making frequent reference to inference and 

inferential questioning.  Despite this progressive step, the classroom interaction is 

being described as simply ‘surface interaction.’ Teachers continue to dominate the 

interaction during literacy tasks and rarely extend nor foster genuine dialogue with 

the students Galton et al. (1999) as cited in Parker & Hurry (2007). 

 

Children are often read stories from a very young age, however keys to literacy 

growth are in “getting children to think about what is going on in the story” (Freppon, 

p.144) as cited in Beck & McKeown (2001, p.11) not simply listening the text.  The 

‘multiple levels of text processing model’ as outlined by Munro (2007), illustrates how 

oral language is an integral part in developing literacy knowledge.  A reader’s literacy 

knowledge is the interaction between the reader and the text with which they interact.  

Texts that are more effective for developing language and literacy skills are texts that 

are conceptually demanding.  This level of text is often beyond a young student’s 

independent reading level as their limited word recognition skills can restrict the text 

content.   

 

As “young children’s aural comprehension ability outstrips their word recognition 

competence, challenging content can be presented to young children from book 

selections that are read aloud” Beck & McKeown (2001, p.10). Read aloud 

experiences allow students to draw on their oral language skills to reflect on their 
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earlier experiences and prior knowledge.  This interaction helps establish meaning 

from decontextualised language. Reading aloud to students, complemented with a 

rich oral language environment, where an interactive dialogue evolves around the 

text, fosters a setting for active participants.  It allows for intentional conversation, 

facilitative talk and a shared language between the instructor and child.  During this 

experience, demonstrations of strategic analysis can be provided and students can 

be encouraged to attempt higher level comprehension tasks in an environment where 

they feel supported. 

 

Like adults, children are naturally inquisitive, actively asking questions to understand 

their world.  However, focus during the literacy period is too often on asking students 

to answer questions before, during and after reading. “When sharing books with 

children, teachers model the strategies which are used by skilled comprehenders but 

they neither make these strategies explicit nor encourage children to generate their 

own questions about text” Parker & Hurry (2007, p.299). This process can inhibit the 

natural inquisitive nature of many children, as students learn to respond with answers 

to often narrowing and limiting questions.  The elicitation of responses to questions 

before, during and after text, which is a common approach used in many classrooms, 

assesses a student’s comprehension but it does not explicitly teach a strategy for 

comprehension.  

 

Fountas & Pinnell (2006) describe comprehension as actively making meaning of text 

where students share interpretations with others, changing and adapting views as 

they hear ideas of their peers.  Donaldson (1978, p.88-89) as cited in Beck & 

McKeown (2001, p.11) explained in school children are required to ‘think and reason 

is disembedded contexts’.  It is therefore important that teachers engage students in 

active book discussions, providing them with explicit teaching and opportunities to 

practise comprehension strategies that skilled readers use.  Research in Australia by 

Geekie et al. (1999) as cited in Parker & Hurry (2007) shows a positive development 

of student learning in literacy when teachers use explicit talk to help students think 

independently.   

 

Pressley and Afflerbach (1995) as cited in Parker & Hurry (2007, p.300) “emphasise 

that mature readers flexibly use a variety of processes as they read texts…in 

particular skilled readers use self regulated strategies to generate their own 

questions” to become a strategic and critical reader.  Posing questions does not lead 

directly to comprehension.  Rather, the process of generating questions allows 
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students ‘to search the text and combine information, and these processes help 

students comprehend what they read’ Rosenshine et al. (1996, p.182).  ‘The 

anticipatory questions expressed by skilled readers signals the setting up of watchers 

to ensure that the needed information will be recognised when it appears’ (Bereiter 

and Bird (1985 p.137) as cited in Parker & Hurry (2007). 

 

Studies to date have targeted students from grade three through to college 

Rosenshine et al. (1996).  This research has found that explicitly teaching students to 

ask questions about text enhances reading comprehension.  Yuill & Oakhill, (1991) 

as cited in Parker & Hurry (2007, p.302) suggests “that younger children have the 

ability to make the same sorts of inferences as older ones, but that younger children 

may only exhibit their ability when prompted or questioned explicitly”. 

 

The present investigation aims to broaden the current research by examine the effect 

of explicitly teaching a comprehension strategy to a small group of students in grade 

one.  The particular strategy to be targeted will be to develop the self regulating 

strategy of generating questions before, during and after a text is read aloud to them.  

The hypothesis is that explicit teaching of grade one students to verbalise questions 

before, during and after orally presented text will improve their inferential 

comprehension. 
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Method 
 

Design 
This study uses a case study OXO design.  Gains in listening comprehension, 

following explicit teaching of question generation, before, during and after orally 

presented text, are monitored for a small selection of grade one students. The study 

compares two groups of students, an intervention group and a control group in a 

naturalistic study. 

Participants 
All ten participants chosen for this study are currently in grade one, with ages ranging 

from 6;0-7;2 years.  These students attend the same primary school; however they 

were selected from across four grade 1 classes. Students invited to participate in this 

study were selected by the school based on the following criteria: 

� Not currently being withdrawn for school based intervention, such as reading 

recovery 

� Running Record levels 

� Teacher identification of students with literacy difficulties 

 

The selected ten students were then required to complete three assessment tasks 

evaluating question generation, listening comprehension and self efficacy.  The 

students were matched into intervention group (students Aa-Ae) and control group 

(students Ba-Be) on the basis of standard scores and question generation skill level. 

 
Student Age 

(yrs) 
Gender Text 

Reading 
Level 

LBOTE Severe 
Language 
Disorder 

USP- pre 
standard 

score 

Qu. 
Gen. 
lvl 

Aa 6;0 F 12 Yes No 4 2 
Ab 6;8 F 7 No Yes 7 2 
Ac 6;5 M 18 No No 9 3 
Ad 6;0 F 18 Yes No 12 2 
Ae 6;5 F 19 No No 12 2 
Ba 6;2 F 0 Yes No 3 2 
Bb 6;9 M 6 No No 10 2 
Bc 7;2 M 18 Yes No 9 2 
Bd 6;10 M 8 No No 12 2 
Be 6;2 F 7 No No 13 2 

*LBOTE = Language Background other than English 
*USP = Understanding Spoken Paragraphs 
*Qu. Gen. lvl = Question Generation level 
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Materials 
In pre- and post-testing for this study, students were assessed on three separate 

measures; question generation, listening comprehension, and self efficacy.   

 

A Question Generation Task (Appendix 1a) was constructed for the use of project.  

This measure required the students to ask questions, before, during and after the text 

at a time specified by the instructor.  Questions skills were then evaluated with a 

‘question generation rubric’ adapted from Primary Reading Comprehension 

Strategies Rubric (appendix 1b).  Two different level 16, unfamiliar narrative texts 

were used to establish this pre- and post- test measure. 

 

The students listening comprehension was assessed with the Understanding Spoken 

Paragraphs subtest from the Clinical Evaluation of Language Fundamentals – 4th 

Edition (Semel, Wiig, & Secord, 2003).  This subtest ‘evaluates the student’s ability 

to; sustain attention and focus while listening to spoken paragraphs of increasing 

length and complexity, understand oral narrative and text, answer questions about 

the content of the information given and think critically to arrive at logical answers. 

The questions probe for understanding of the main idea of the paragraph; 

understanding off and memory for details; and sequence of events, and ability to 

make inferences and predictions from information presented in the paragraph Semel 

et al. (2003, p.84).     

 

Students self efficacy was evaluated by a questionnaire adapted from Chapman & 

Tunmer (2002) (appendix 2a).  It is a five point rating scale that asked the students to 

rate how they felt about various aspects of literacy. 

 

Eight different fiction texts were used during the sessions as stimuli for question 

generation and discussion (appendix 3). 

 

Visual prompts of signal words were provided to support story setting, character 

development and extension of ideas (appendix 4).  This was the chosen visual 

prompt, as ‘signal words’ were found to be one of the three most successful forms of 

prompts according to Rosenshine et al. (1996). 

 

The interim test looked at the students’ progress in question generation and listening 

comprehension.  A short story, adapted from DeGaetano, (1997) was read aloud to 

the students and at specified times, before, during and after the text the students 

were asked to pose questions about the text (appendix 5). 
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Procedure 
The testing items were administered to all ten students as a pre-test measure in the 

following order; question generation, listening comprehension, and self efficacy 

scale, and again four weeks later, at the completion of teaching sessions, as the 

post-test measure.   

 

Question generation was assessed by presenting a level 16 unfamiliar text to the 

student.  The student was asked if they could “ask the instructor a question about the 

text”, before, at set point during and after the text was read.  This information was 

then evaluated using the ‘question generation rubric’. 

 

The Understanding Spoken Paragraphs subtest is a standardised test and was 

administered with accordance to testing procedures and scored using Australian 

norms.   

 

The self efficacy questionnaire was presented.  The students were required to point 

to a 5 point rating scale (appendix 2b) depicting how well they felt they could do 

twelve literacy based tasks.   

 

Following pre-testing the students were grouped into either the treatment or control 

group.  Each group contained five students and was matched according to the pre-

test results on the Understanding Spoken Paragraphs subtest.  As this is a 

naturalistic study assigned groups represented levels of listening comprehension 

from significantly below average to high average, this pattern is indicative of a normal 

classroom distribution. 

 

Students in both the intervention and control group were withdrawn from the regular 

classroom program to a quiet working room at a frequency of one to four sessions 

per week.  This was dependent on the availability of access to the students outlined 

by the school.  Although 10 sessions were originally planned, due to school 

timetabling constraints it was only possible to complete 9 sessions.   

 

After completing five sessions, all students were administered an interim test to 

assess their ability to generate questions before, during and after a short paragraph 

has been read to them.  The students were then asked literal, inferential and 

prediction questions to assess understanding.  This was used to determine teaching 

direction of remaining sessions. 
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For the intervention group, the duration of each session lasted from 30-45minutes 

depending on the complexity of the session and the length of the chosen text 

(appendix).  The teaching procedure was based on features within the Collins Model 

of Teaching and Learning Collins, Brown & Newman (1989) and the Gradual Release 

of Responsibility hierarchy outlined in Hervey, (2006). In early sessions the 

instructor’s role is to provide clear, explicit teaching and modelling of questions.  This 

role begins to fade to demonstration of strategies in context, support as students 

practice questioning skills and then observation and student use skills independently.  

The student’s role in this process starts with watching and listening to the instructor 

and then becomes a more active role as they move towards participating by 

responding to the instructors lead, using questioning strategies with instructor 

support and finally using skills independently to practise newly learnt questioning 

skills.   Students were also required to articulate, what they had learnt, what asking 

words were and when they used them to ask a question and consider other times 

they may use this strategy outside intervention session.    

 

The instructor was required to model questions of lower to higher levels of complexity 

in early sessions and provide visual cues to support students as they attempted to 

ask questions.  As support began to fade, modelling was reduced and visual cues 

were phased out, however it was still imperative that the instructor new a range of 

questions about the text to help foster genuine text dialogue and exploratory talk.   

 

For the control group, the duration of each session lasted from 20-25minutes 

depending on the length of the chosen text and the discussion generated by the 

students (appendix 6).  Students in this group were not explicitly taught how to 

generate questions nor were they provided with modelling of questions throughout 

the text.  Students were asked “what questions can you ask me about this story?” at 

intervals before, during and after the text was read aloud to them.  Students were 

verbally prompted to respond if no one volunteered a question, however the 

instructor did model an example of question generation. The instructor limited verbal 

prompts to statements such as “let’s see what happens next” or “lets see if that 

happens” versus the intervention group where question posing was modelled.  
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Results 
 
Results of this study have been separated into five sections, trends in; question 

generation, understanding spoken paragraphs, self efficacy, reading level and overall 

trends.  The intervention group is represented by Group A (students Aa-Ae) and the 

control group is represented by Group B (students Ba-Be). 

   

Trends in Question Generation Results 
 
Question generation results required the student’s level of questioning to be analysed 

on a rubric scaled level 1-5.  In pre-testing, 9 of the 10 students provided responses 

up to a level 2.  The comments these students made about the text, were formed as 

statements, not questions.  Student Ac displayed the ability to ask one literal 

question, before, during and after text which was allocated a level 3.   

 

Following intervention, Group A was found to have an overall trend of students 

asking higher level questions before, during and after text.  Although some level 2 

“statements” were observed, all students were able to ask questions up to level 4 and 

level 5 (table 1).  This is in contrast the control group (group B) where it was found 

students did not progress beyond there initial pre-test of level 2 (table 2).  This 

suggests targeted teaching in question generation is effective for students to learn 

how to ask a variety of questions about text, before, during and after it is read to 

them.  
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Table 1: Comprehension Rubric – Group A 

Group A Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; 
gives 
inappropriate 
responses; 
no response 

confuses 
questions 
with 
statements; 
asks 
questions 
that may 
not be 
about the 
story  

Asks 
simple 
questions 
relevant to 
the story 
(require 
labelling as 
answer) eg. 
What is a 
hare? 

Asks 
enquiring 
questions 
(prediction, 
description) 
eg. Is the 
hare going 
to win? Is 
the cheese 
tasty? 

Asks 
evaluate 
questions 
about text 
(eg, How?, 
Why?) 

Eg. Why did 
the fox do 
that? 

Pre-test �B 

(x1) 

�B,D,A 

(x4) 

�B,D,A 

(x1) 

  

Interim-test  �B,D,A 

(x1) 

 �B,D,A 

(x3) 

�B,D,A 

(x1) 

Post-test  �B,D,A 

(x2) 

�B 

(x1) 

�B,D,A 

(x5) 

�A 

(x5) 

 

Table 2: Comprehension Rubric – Group B 

Group B Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; 
gives 
inappropriate 
responses; 
no response 

confuses 
questions 
with 
statements; 
asks 
questions 
that may 
not be 
about the 
story  

Asks 
simple 
questions 
relevant to 
the story 
(require 
labelling as 
answer) eg. 
What is a 
hare? 

Asks 
enquiring 
questions 
(prediction, 
description) 
eg. Is the 
hare going 
to win? Is 
the cheese 
tasty? 

Asks 
evaluate 
questions 
about text 
(eg, How?, 
Why?) 

Eg. Why did 
the fox do 
that? 

Pre-test �B,A,D 

(X3) 

�B,D,A 

(x5) 

   

Interim-test �D,A 

(x1) 

�B,D,A 

(x5) 

   

Post-test �D,A 

(x1) 

�B,D,A 

(x5) 
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Trends in Understanding Spoken Paragraphs 
 

The Understanding Spoken Paragraphs subtest was administered to assess listening 

comprehension.  This was viewed as an overall comprehension score and an 

analysis of question type.  
 

Analyses of standard score results indicate, with 68% confidence, the intervention 

group made a significant increase in results (figure 1).  Where as, the increase in 

performance of the control group was not considered to be above confidence levels 

and therefore not a significant result.  As students had been previously exposed to 

the presented paragraphs at the post-test, some consideration needs to be made 

when comparing standard scores as results may have been impacted on by a test, 

re-test effect.  As two out of five students in the control group did not move in 

standard scores, and four of the five students with the control remained within the 

90% confidence level of their pre-test scores, it is felt that this effect was in fact 

minimal. 

 

Figure 1: Understanding Spoken Paragraphs (Pre/Post Average Standard Scores) 
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When comparing the pre- and post- test standard scores of students within the 

intervention group, it can be said with 68% confidence that students Aa, Ab and Ad 

made significant improvements.  When the confidence level is increased to 95%, 

students Aa and Ab continue to show significant improvements.   This is in contrast 

to the control group, where with only 68% confidence student Ba made significant 

gains.  However, when confidence levels were extended to 90% and 95%, no student 

within the control group made significant gains.   This suggests that the ability of 

grade 1 students, with poor to low average comprehension, to understand spoken 

paragraphs, has been influenced significantly by the intervention of specific teaching 

of generating questions with use of signal prompts.  

 

Figure 2: Understanding Spoken Paragraphs (individual pre/post standard score) 

 
 

A further analysis of the Understanding Spoken Paragraph subtest was made.  This 

looks at the student’s performance on the type of question they were able to answer 

in the following categories; main idea, description, sequence, inference and 

prediction.  The students in the intervention group (table 3) showed considerable 

improvement in answering questions about main idea, description and prediction, 

with prediction having the most sizable change of 40%.  However, little to no change 

was found in the other areas.   
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Table 3: Group A- Raw Score Analysis 

Question 
Type 

Pre 
Measure 

Post 
Measure 

Overall  
Difference 

Main Idea 10 14 27% 

Description 8 11 20% 

Sequence 8 6 -13% 

Inference 9 9 0% 

Prediction 7 13 40% 
 

The control group had only one area of considerable change (table 4).  This was also 

in the area of prediction with an increase of 27%.  However, with Group A having a 

change of 40% it is felt the prediction skills are more greatly influenced by the 

intervention.  
 

Table 4: Group B- Raw Score Analysis 

Question 
Type 

Pre 
Measure 

Post 
Measure 

Overall 
Difference 

Main Idea 11 12 0.7% 

Description 10 10 0% 

Sequence 8 7 -6% 

Inference 9 11 13% 

Prediction 8 12 27% 
 

Trends in Self Efficacy 
Students self efficacy of literacy skills was also monitored.  An overview of the results 

shows that the group A has a greater self belief in their literacy skills following 

intervention than that of the control group (figure 3).  This suggests that specific 

intervention has a more positive impact on the feeling of self belief in young literacy 

learners.  

 

Students in the intervention group showed a positive trend in their self belief of being 

able to ask questions, before, during and after text and identify story elements such 

as ‘when’ and ‘where’ (appendix 9).  These areas were directly target through the use 

of signal cues within the intervention sessions.  This positive self belief also extended 

into all others of literacy except retelling a story and answering questions about a 

story once it was complete.  Retelling of the story, however, was not explicitly 

targeted within the intervention sessions, so it is not surprising that students did not 

feel empowered in this area.  
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Figure 3: Self Efficacy (pre/post average rating) 
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In the post-test, students in the control group felt they were better able to perform 

across a range of areas but this was to a lesser extent than that of the intervention 

group.  Improvement did not extend to control group students to feel more 

empowered when asking questions before or after the story nor remembering when 

and where a story happened.  

 

Trends in Reading Level 
 

Although this study did not target reading skills, and all students were matched on 

listening comprehension skills, not prior reading level, it is interesting to note the 

variation in the reading level of the students post intervention (table 5).  All students 

in Group A progressed in reading level on average 3.8 levels, with variation between 

students quite consistent.  Group B, moved an average of 2.2 reading levels however 

the variation in students was much greater ranging from 0-5.  This was strongly 

skewed by student Ba progressing 5 levels.  

Table 5: Reading Level 

Student Pre- Text 
Reading 

Level 

Post- Text 
Reading 

Level 

Student Pre- Text 
Reading 

Level 

Post- Text 
Reading 

Level 

Aa 12 17 Ba 0 5 

Ab 7 11 Bb 6 6 

Ac 18 21 Bc 18 21 

Ad 18 22 Bd 8 10 

Ae 19 22 Be 7 8 

Average 14.8 18.6 Average 7.8 10 
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Overall Trends  
 

Across all five areas reviewed; question generation, understanding spoken 

paragraphs, self efficacy and reading level, it is felt that the intervention group (Group 

A) has had a more consistent and stronger improvement than the control group 

(Group B).  Student Ba demonstrated, considerable improvement in the areas of 

understanding spoken paragraphs, reading level and some areas of self efficacy.   
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Discussion 
 
The hypothesis posed by this study, that teaching grade one students to verbalise 

questions before, during and after orally presented text will improve their inferential 

comprehension, was not directly found to be proven in this research.  However, early 

level inferential skills, by way of prediction, were evidenced by the intervention group. 

 

This current study, has demonstrated that explicitly teaching grade 1 students to ask 

questions before, during and after text, with the use of signal cues is an effective 

technique to develop the listening comprehension of poor comprehenders and in 

particular, their ability to make predictions.  This supports Yuill & Oakhill 1991 as 

cited in Parker & Hurry (2007) theory, that younger children have the ability to extend 

their ability in making meaning of text when explicitly provided with questioning and 

prompts to do so.   

 

Student Ba from the control group also demonstrated considerable change across 

many of the same areas, although not to the same extent as the intervention group.  

Yuill & Oakhill (1988, p.43) suggest that in a study comparing explicit inference 

training and implicit comprehension exercises, the mere discussing of stories may 

have implicitly “prompted comprehension process normally lacking in less skilled 

comprehenders”.  The control group provided an environment that allowed a rich 

language to evolve around text discussions and modelling of thoughts generated by 

skilled comprehenders.  It is thought that in view of student Ba’s presenting LBOTE 

factors; limited exposure to English, having only been exposed to the language for 14 

months and not currently speaking English within the home, and no identified 

language learning difficulties, the implicit skills provided within the control group may 

have been adequate strategies to stimulate comprehension processes.   

 

This current study suggests that when students with poor comprehension skills ask 

questions about text, they are given permission to exploit a strategy that they have 

already mastered in their everyday life.  Life experience has taught them that by 

asking questions, they give structure to the world around them and inturn gain a 

better understanding of what and why things occur.  Now, by applying this same 

strategy to story time, they have learnt that it can help them make meaning of text. 
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Applying the method of asking questions about text allowed the students to clarify 

and make predictions about the unknown.  Prediction is a strategic action for 

expanding thinking beyond the text.  It requires the use of “prior knowledge to 

anticipate text content before reading, attend to content while reading and reflect on 

content after reading” Fountas & Pinnell (2006, p.53). 

 

Before text, the listener needs to merge prior sociolinguistic knowledge with the 

presented features of the story such as the title and cover picture.  When these 

thoughts are formed as a question, the reader hypothesises what the story may be 

about.  During text, the listener actively searches for connections between story 

elements.  By asking questions about the text, the reader is required to utilise 

existing knowledge while continually adding new information.  This is used to refine 

their current perceptions and anticipate the meaning of what will follow.  At this stage 

the information may be eluded to but not yet stated in the text.  When asking 

questions after text, the listener is able to reflect on all aspects of the text and 

hypothesise events and outcomes that were not explicitly stated but may in fact be 

implied by the author. 

 

When readers make judgement about a story element, beyond the text that is 

presented, they are required to employ early level inferential skills.  The types of 

questions posed by the reader will determine the level with which they are able to 

access the text.  That is, lower order questions, which were primarily targeted in this 

study by use of signal words, provided access to a lower level of insight into text.  

Lower order questions allow for the development of basic facts and fundamental 

understandings of text.   

 

In this study, poor comprehenders appear to have been supported by the lower order 

questions.  This may be attributable to the structure with which it provided them to 

build their ideas and concepts of text around.  As a result the poor comprehenders 

were able to move their level of comprehension into the average to high average 

range which is in align with the other students in the study.   However, as the 

average to high average comprehenders did not appear to make significant gains in 

this study, it is thought they may already have these lower level skills and this was 

not enough to scaffold their comprehension into higher order thinking. This is similar 

in findings to Yuill & Oakhill (1988), who found that teaching 7;0-8;0 year olds 

inference skills when reading, such as what questions to ask about text, skilled 

comprehenders did not make the same gains as poor comprehenders. 
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Higher order questions, such as ‘why’ and ‘how’, allow greater analysis and a deeper 

understanding of text.  Students in this study demonstrated the ability to generate 

higher order questions.  However, due to the time limitations of this study, higher 

order questions were provided with only rudimentary discussion and students were 

not given sufficient time to extend ideas and thoughts at this stage.  For students to 

become strategic learners it is imperative that they are provided with opportunities to 

generate questions at a higher level which allow for a deeper level of understanding.  

 

The self efficacy of students within the intervention group was shown to be enhanced 

by the direct instruction of the generating questions.  This ability to present a more 

positive approach to learning literacy tasks is an invaluable skill for students in all 

areas of their learning.  Student Ab demonstrated an increase in self confidence by 

the enthusiasm developed over the sessions.  Student Ab frequently wanted to 

contribute during sessions and overtly demonstrated the use of the newly learnt skill 

within the post test.  This is consistent with the increased self efficacy ratings given 

on being able to ask questions before and after text in the post assessment.  

 

When implementing the comprehension strategy of asking questions in the 

classroom it is important not to take a generic approach.  Teaching children to ask 

questions about text with signal words is not effective at a whole class level, as this 

study established average comprehenders did not make the same gains as poor 

comprehenders.  It is felt that the use of signal words did not provide average 

comprehenders with the scaffolding nor the opportunities to extend their 

understanding beyond the level they had prior to intervention.   

 

It is important that when introducing this strategy into the classroom, the instructor is 

explicit not only in supporting children to ask questions but to ask questions that will 

extend the students literacy knowledge.  To do this, the instructor needs to 

considering possible questions about the text, at all positions and levels, prior to the 

session.  Prior planning will enable instructor flexibility and dialogic discussions about 

text.   

 

Students also need to be encouraged to draw on their prior knowledge to make 

connections with the presented text.  This will allow students to ask clarifying and 

predicting questions about text, providing them with opportunities to develop their 

early level inferential skills.  It is important that the instructor provides labelled praise, 

such as “that was a great ‘who’ question!” and is confident in how to respond to 
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student responses if they are not phrased as a question or are not specific enough to 

engage in thought provoking discussions.  This can be done with feedback such as 

“did you start with an asking word?” or “who can answer that question?”  Students 

also require the opportunity to amend their own responses rather than simply having 

them modelled back by the instructor.  This ability to actively engage in text with 

exploratory talk will allow the students to develop lifelong skills as a strategic learner.  

 

Due to this action research project being limited to only 9 teaching sessions, the 

focus was on encouraging students to generate questions and to a lesser extent the 

type of questions and the discussion that evolved around these questions.  Although 

the students were able to generate questions across the continuum of lower level to 

higher level questions, higher level questions were not often discussed at an in depth 

level.  With regard to the higher level “why” question, students were not often 

provided with explicit teaching in how to relate this question back to the text or reflect 

and discussing answers in a constructive form.   

 

As it is felt that this study did not extend the average comprehenders beyond the 

level of understanding they had prior to intervention, future research is required with 

the generation of higher order, evaluative questions.  A study that provides grade 1 

students of average comprehension with, explicit teaching of higher order questions, 

such as ‘why,’ ‘how’ and ‘could’ and complex discussion around these questions, 

may prove to be a more appropriate level of the questioning continuum to target 

when developing inferential comprehension.  Consideration would need to be given 

to the design of visual cues.  Single word cards such as the ones used in this study 

may not be enough to scaffold the comparison and contrast of story events.  The use 

of question stems as outlined in King & Rosenshine (1993) as cited in Rosenshine, 

Meister & Chapman (1996) may be a more useful tool.  
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Appendix 1a 
 

Question Generation – Pre/Post Test 
 
I’m going to read you a story.  During parts of this story I am going to see if you can 
ask me questions about the story we are reading. 
 
For example.  If we were reading a story called “Hairy Maclary’s Rumpus at the vet” 
I might ask: “What kind of animal is Hairy Maclary?” 
 
  
We are going to read __________________________________________________. 
Pre: The Tortoise and the Hare - Gerald Rose 
Post: The Raven and the Fox - Gerald Rose 
 
 
What questions can you ask me about this story before we start reading? 
 
 
 
 
 
 
 
 
 
 
Now that we have read a little about this story, what questions could you ask me? 
(ask at same point to each student) 
 
 
 
 
 
 
 
 
 
 
 
Now that we have finished the story, what questions could you ask me? 
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Appendix 1b 

Group  Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; 
gives 
inappropriate 
responses; 
no response 

confuses 
questions 
with 
statements; 
asks 
questions 
that may 
not be 
about the 
story  

Asks 
simple 
questions 
relevant to 
the story 
(require 
labelling as 
answer) eg. 
What is a 
hare? 

Asks 
enquiring 
questions 
(prediction, 
description) 
eg. Is the 
hare going 
to win? Is 
the cheese 
tasty? 

Asks 
evaluate 
questions 
about text 
(eg, How?, 
Why?) 

Eg. Why did 
the fox do 
that? 

Pre-test      

Interim-test      

Post-test      

Adapted from: Primary Rubric Comprehension Strategy Rubric (k-1) 
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Appendix 2a 
Self-efficacy scale 

 
Name: _______________________________________ Date: _______________ 
 
Pre-testing  ����   Post-testing  ����    
 
I'm going to ask you how you feel about some things you do when you read. It isn't a 
test. There are no right and wrong answers. It is just about you and what you feel. 
First of all for practice I'm going to ask you how sure you are about doing some every 
day things. Each time you can say: 
 

I know I can't I think I can't I'm half and half 
sure 

I think I can I know I can 

r  r  r  r  r  
 
Let's practise with these things. How sure are you that you can drink a glass of Coke.  
If you know you can, point to this square (far right), if you think you can point to this 
square, if you are not sure either way point to this square, if you think you can't point 
to this square and if you know you can't, point to this square (far left). 
 
How sure are you that you can 
 

1 catch a ball?  r    r    r   r    r  

2 eat a cake?  r    r    r   r    r  

3 spell supercalifragilisticexpialidocious?  r    r    r   r    r  

4 ride a horse?  r    r    r   r    r  
 
How sure are you that you can  
 

1 understand a story that I read to you?    r    r    r   r    r  

2 ask me questions about the story before we read it?    r    r    r   r    r  

3 ask me questions about the story while it is being read?    r    r    r   r    r  

4 understand each sentence in the story?    r    r    r   r    r  

5 make pictures in your mind as the story is being read?    r    r    r   r    r  

6 remember what happens in the story as it is being read?    r    r    r   r    r  

7 remember all the characters in the story?    r    r    r   r    r  

8 remember ‘when’ the story took place?    r    r    r   r    r  

9 tell me what the story is about when we have finished it?    r    r    r   r    r  

10 remember ‘where’ the story happened?    r    r    r   r    r  

11 ask me questions about the story after it is finished?    r    r    r   r    r  

12 answer questions about the story?    r    r    r   r    r  

* Adapted from Tunmer, W.E. & Chapman, J.W (2002)  
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Appendix 2b 
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Appendix 3 
 

Booklist 

� Fancy That – Pamela Allen 

� The Gingerbread Man – Gerald Rose 

� The Potato People – Pamela Allen 

� Tough Boris – Mem Fox 

� Grandpa and Thomas – Pamela Allen 

� Mr McGee and The Biting Flea – Pamela Allen 

� Feeding The Ducks in the Park – Jean DeGaetano 

� Visiting Grandpa’s Farm – Jean DeGaetano 
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Appendix 4 
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Appendix 5 
 
Interim test 

Text – Rover Gets a Bath (DeGaetano, J) 

 

Instructor Steps  -     Read Title 

- Ask student: ‘what questions can you ask me about this 

story?’ 

- Read three sentences. 

- Ask student: ‘Now that we have read some of the story, 

what questions can you ask me?’ 

- Read remaining text. 

- Ask student: ‘Now that we have finished the story, what 

questions can you ask me?’ 

- Ask student: Range of comprehension questions 
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 Appendix 6 
Session 1 (40min) 
 
� Pre discussion (3min) 

Define a question – Ask a question to find out information? 

Eg. I might ask “What is your name?” so that I can find out what to call you. 

Can you think of a question? 

 

� Create a list of asking words (10min) eg. 

When  Where  What  Can 

Why  Who  Is  Will 

Are  How  Do  Could 

(Introduce visual cue to represent asking word.) 

 

Discuss when to these words are used in questions: (for example) 

We ask a ‘who’ question when we want to know something about a person. 

We ask a ‘when’ question when we want to know about time. 

We ask a ‘where’ question when we want to know about location. 

 

� Find the asking word. (5min) 

Read a list of questions and each child identifies the question word.  Discuss how the 
‘asking word’ is at the start. 

 

� Is this a question? (5min)  

Provide a variety of questions/statements.  Each child in the group decides if it is a 
good question. (use visual cards of smiley/sad face, smiley=good question, sad = not 
a question) 

 

� Introduce text and model questions before/during/after text. (10min) 

Picture story book, read aloud, students able to see pictures 

 

� Each child answers: (3min)  

‘What have you learnt? 

What question did you ask today?’   
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Session 2 (40min) 
 
� Review discussion (5min) 

What did we learn in our last session? 

What are asking words? –link to visual cue 

Where is the asking word when we ask a question? 

 

� Find the asking word. (5min) 

Read a list of questions and each child identifies the question word.  Discuss how the 
‘asking word’ is at the start. 

 

� Is this a question? (10min)  

Provide a variety of questions/statements.  Each child in the group decides if it is a 
good question.   

- If yes, name the asking word. 

- If no, model how to change statement to question by finding the asking word 
and moving it to the start.  

 

� Introduce text (15min) 

Picture story book, read aloud, students able to see pictures 

Discuss how asking question can help our understanding of a story.   

Model one question before reading the text and then ask students to try and generate 
another question.  If students find it difficult to pose their own questions, continue to 
model questions before/during/after text.  

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today?’   
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Session 3 (40min) 
 
� Review discussion (5min) 

What did we learn in our last session? 

Name some of our ‘asking words’? –link to visual cue 

How do we change a statement into a question? 

When can we ask questions when read a story. 

 

� Change a statement into a question? (10min)  

Provide a variety of statements.  Each child takes it in turn to find the asking word 
and then try to turn it into a question by moving it to the front.  Continue to provide 
visual cues of asking words. 

- If this is difficult, model how to change the statement into a question by 
finding the asking word and moving it to the start.  

 

� Introduce visual chart (before/during/after) (2min) 

Shows when questions are being asked.   

 

� Introduce first half of text (10min) (continue with same text session 4) 

Picture story book, read aloud, students able to see pictures 

Ask students what questions they can ask about the text before/during reading starts.  
Model questions if this is difficult for students. 

Ask students what questions they can ask about the text after every 1-2 pages. 

 

� Each child to answer: (3min)  

‘What have you learnt? 

What question did you ask today?’   
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Session 4 (30min) 
 
� Review discussion (5min) 

What did we learn in our last session? 

When can we ask questions when read a story? (show visual chart) 

 

� Re-introduce text from session 3 (20min) 

Picture story book, read aloud, students able to see pictures 

(Model questions and answers when required) 

o Who can remember what questions we asked about this text before 
we started reading? 

Did we find the answers to the questions in the first part of our story?  

o Who can remember what questions we asked about the text while we 
were reading? 

Did we find the answers to these questions in what we have read so 
far? 

 

� Continue reading text asking students to pose questions after 1-2 pages. 

Have visual cues of asking words present. 

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today?’  
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Session 5 (30min) 
 
� Review discussion (5min) 

What did we learn in our last session? 

When can we ask questions when read a story? (phase out use of visual chart) 

Why do we ask questions at story time? 

 

� Review questions created from previous text (5min)  

Locate asking word. 

Change into a statement.  

 

� Introduce text: (15min)  

Picture story book, read aloud, students able to see pictures 

Encourage students to ask questions before/during/after text is read. 

(phase out use of visual cues) 

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today?’   

 

 

 

� INTRIM TESTING (individual assessment) 

Orally presented one paragraph (1 picture relating to text was shown during the 
reading of the text) 

Ask student to pose questions before, during (at a consistent point for all students) 
and after text. 

Ask student to answer a range of comprehension questions.  
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Session 6 (30min) 
 
� Review discussion (5min) 

What did we learn in our last session? 

When can we ask questions when read a story? 

Why do we ask questions at story time? 

 

� Introduce text: (20min) (continue with same text session 7) 

Picture story book, text covered, students able to see pictures 

Today we are only looking at the pictures to help us generate questions. 

Encourage students to ask questions before/during/after text. 

Discuss possible answers and how asking questions can help us to understand the 
story. 

 

Explain that in the next session we will try to find the answers to today’s questions. 

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today?’   

 

Session 7 (30min) 
 
� Review discussion (5min) 

Review questions and possible answers posed about text during previous session. 

 

� Re-Introduce text from session 6:  (20min)  

Read text.  Discuss the answers that are found and determine which question is 
being answered. 

 

� Each child to answer: (5min)  

‘What have you learnt? 
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Session 8 (30min) 
 
� Review discussion (5min) 

When can we ask questions at story time? 

Why do we ask questions at story time? 

 

� Introduce text: (20min)  

Picture story book, read aloud, students able to see pictures 

Read text.  Encourage students to ask and answer each others questions 
before/during/after text? 

 

� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers and questions posed during reading the text that helped answer 
these questions. 

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today? 

 
Session 9 (30min) 
 
� Review discussion (5min) 

When can we ask questions at story time? 

Why do we ask questions at story time? 

 

� Introduce text:  (20min)  

2 x Short stories -2 paragraphs, read aloud, no pictures available 

Read text.  Encourage students to ask and answer each others questions 
before/during/after text? 

 

� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers and questions posed during reading the text that helped answer 
these questions. 

 

� Each child to answer: (5min)  

‘What have you learnt? / What question did you ask today? 
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Session 10 (30min) 
 
� Review discussion (5min) 

When can we ask questions at story time? 

Why do we ask questions at story time? 

 

� Introduce texts:  (20min)  

2 x Short stories -2 paragraphs, read aloud, no pictures available 

Read text.  Encourage students to ask and answer each others questions 
before/during/after text? 

 

� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers and questions posed during reading the text that helped answer 
these questions. 

 

� Each child to answer: (5min)  

‘What have you learnt? 

What question did you ask today? 
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Appendix 7- Examples of Intervention group activities: 
Question vs Statement 

Is Jake watching TV? 

Will we eat dinner? 

Are Mary and Jane your friends? 

Do you have a puppy? 

Can I watch television? 

This is a PS3. 

I can play baseball. 

The dog is eating a bone. 

The Simpsons are on TV. 

My favourite team is Carlton.  
 
 
Example Questions – Pre Prepared about a Text 
 

Fancy That! Pamela Allen 
 
Before 
 

� Where is the hen sitting? 

� What noise does a hen make? 

� What animals might the hen meet? 

During 
� What is the straw for? 

� Why is the hen sitting on the eggs? 

� What is a leghorne? 

� Where did the ‘took’ noise come from? 

After 
 

� Why did the rooster and the leghorns make all that noise? 

� What will happen to the chicks? 

� Will the chicks always stay with the hen? 
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Appendix 8 
Session 1 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 

� Introduce text  (15min) 

Picture story book, read aloud, students able to see pictures 

Encourage the students to ask questions before/during/after text. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 
 
Session 2 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 
� Introduce text  (15min) 

Picture story book, read aloud, students able to see pictures 

Encourage the students to ask questions before/during/after text. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 

Session 3 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 
� Introduce first half of text (15min) (continue with same text session 4) 

Picture story book, read aloud, students able to see pictures 

Ask students what questions they can ask about the text before/during reading starts.   

Ask students what questions they can ask about the text after every 1-2 pages. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 
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Session 4 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

Discuss questions posed about text during previous session. 

 
� Re-introduce text from session 3 (15min)  

Picture story book, read aloud, students able to see pictures 

Ask students what questions they can ask about the text before/during reading starts.   

Ask students what questions they can ask about the text after every 1-2 pages. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 

Session 5 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 

� Introduce text from session 3 (15min)  

Picture story book, read aloud, students able to see pictures 

Ask students what questions they can ask about the text before/during reading starts.   

Ask students what questions they can ask about the text after every 1-2 pages. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 

 

 

� INTRIM TESTING (individual assessment) 

Orally presented paragraph (1 picture relating to text) 

Ask student to pose questions before, during and after text. 

Ask student to answer a range of comprehension questions.  
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Session 6 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

Discuss questions posed about text during previous session. 

 

� Introduce text (15min) (continue with same text session 7) 

Picture story book, text covered, students able to see pictures 

Today we are only looking at the pictures to help us generate questions. 

Encourage students to ask questions before/during/after text. 

Ask students what questions they can ask about the text before/during reading starts.   

Ask students what questions they can ask about the text after every 1-2 pages. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 

Session 7 (20min) 
 
� Review discussion (5min) 

Review questions posed about text during previous session. 

 
� Re-Introduce text from session 6:  (15min)  

Read text.  Discuss the text as led by student discussion 

 

 
Session 8 (20min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 
� Introduce text (15min) 

Picture story book, text covered, students able to see pictures 

Encourage students to ask questions before/during/after text. 

Ask students what questions they can ask about the text before/during reading starts.   

Ask students what questions they can ask about the text after every 1-2 pages. 

No modelling of question structure or correction of student’s responses is provided.  
Discussion of text is led by the students. 

 
� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers as directed by the students. 
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Session 9 (25min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 
� Introduce text:  (20min)  

2 x Short stories -2 paragraphs, read aloud, no pictures available 

Read text.  Encourage students to ask and answer each others questions 
before/during/after text? 

 
� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers as directed by the students.   

 
Session 10 (25min) 
 
� Pre discussion (5min) 

Discuss that during this session a story will be read and you need to try and ask 
questions before/during/after the text. 

 

� Introduce text:  (20min)  

2 x Short stories -2 paragraphs, read aloud, no pictures available 

Read text.  Encourage students to ask and answer each others questions 
before/during/after text? 

 

� Ask comprehension questions: 

Ask literal/inference/prediction questions about the text. 

Discuss answers as directed by the students.   
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Appendix 9 
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Appendix 10 

Aa Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test �B �D,A    

Interim-test  �B,D  �B,A  

Post-test  �B,D,A  �D �A 

 
Ab Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test �B �D,A    

Interim-test  �B,D,A    

Post-test  �D  �B,D,A �A 
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Ac Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test   �B,D,A   

Interim-test    �B,D,A  

Post-test   �B �D,A �A 

 
 

Ad Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test  �B,D,A    

Interim-test     �B,D,A 

Post-test    �B,D �A 
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Ae Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may 
not be about the 
story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test  �B,D,A    

Interim-test    �B,D,A  

Post-test    �B,D,A �A 

 
 

Ba Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test �B,A �D    

Interim-test  �B,D,A    

Post-test  �B,D,A    
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Bb Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test �D �B,A    

Interim-test  �B,D,A    

Post-test  �B,D,A    

 
 

Bc Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test �B �D,A    

Interim-test �B,D �A    

Post-test �D,A �B    
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Bd Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test  �B,D,A    

Interim-test  �B,D,A    

Post-test  �B,D,A    

 
 

Be Level 1 Level 2 Level 3 Level 4 Level 5 

Questioning Does not ask 
questions; gives 
inappropriate 
responses; no 
response 

Confuses questions 
with statements; asks 
questions that may not 
be about the story  

Asks simple questions 
relevant to the story 
(require labelling as 
answer) eg. What is a 
hare? 

Asks enquiring 
questions (prediction, 
description) eg. Is the 
hare going to win? Is the 
cheese tasty? 

Asks evaluate 
questions about text 
(eg, How?, Why?) 

Eg. Why did the fox do 
that? 

Pre-test  �B,D,A    

Interim-test  �B,D,A    

Post-test  �B,D,A    

 


